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BOYS IN CARE WORK

Boysin Careg Toolkit of methods with a focus ogender sensitive
educational and vocational counselling of boyahd the broadening of
career choices of boys* for camccupations

DearReades,

to broaden thecareerchoices 6 boys* in terms of sdal, educational or caring jobs, it requires
that teachers, vocationalouncilorsand youth workers can assist them in the job orientation phase

in a gender sensitive mannérhis toolkit offers methods that can be usedvarious settings of
pedagogical ad vocational work witt{not only) male* kids and young people.

The toolkit of the (N2 2 SO0 & . ¢2SEehgthknihg BoysNdSpursue Care Occupations €BiC)
contains exercises and methods in which the connection of gender, social role and occupations or
activities are made clear in a practical way, in which stereotypes are questioned and new
possibilities can be shown or be practised.

In many methods the entral figure plays care work, as a collection of occupations in the social
field (e.g. nursing,gaching, social professions or praxi@tcupations in this field, which are until
now mostly arried out by women*, often play not or only a marginal role in the focus of
occupational choices of boys*.

Additionally,the exercises reflect the internatiohaontext of generating this toolkit during the EU
LINE 2SO0 & . Neétalfof theyassunmptidBséadiditial ideas (such s stereotypes about
Care work and genderywhich are shown in the methods, are apply to all the countries in the same
way. The nethods are based ro different focuses and can be applied depending on the
requirements: Gender stereotypes, masculinity norms, caring masculinities, gender roles,
socialization and occupational counseling.

The toolkit hastwo target groups. On the oneand the nethods are alignedfor the sensibilization

for people who work with kids and young peopleachers, vocational trainers, youth workers are
being invited to eflect on society and gender to improve the gender sensitive mentoring of young
people (g. n the phase of job orientation)These can be used by trainers who work with this
target group of adults ithese jobs.

On the otherhand, are many of the methods directedt the use with groups of young people
themselves (for example in school coxit€). The methods should assist teachers, vocational
councilorsand youth workerdo fight against gender stereotypes and to support young peaple
no matterthe genderc in their peronal developmentThe focus lies therefonidrawing a positive
and emancipated picture on the often unseen Care Work and to encourage and support young
men* and boys* in their choice for a care job.

Editors of this toolkit: Dissens Institute for education and research, Daniel Holtermann and
Riccarda Eggemann
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The project was carried out by six project partnddsssens Institut fur Bildung und Forschung e.V
ODSNXIyeox #SNBAY FNNJ aNYySNI dzyR DS&aOKt SOK{ SN
Studies and Policies (Bulgaria), Istituto degli Innocenti (Italy), Center for Equality Advancement
(Lithuania) ad The Peace Institute (Slovenia). The project was funded by the European
Commission and severalcofinandng institutions and took placeover the timespanof April

2017 to September 2019he project aimstaexplicitlynamingboys*as a drivingforce and target

group in the desegregationof educational and vocational choicesitv a focus on care
professions Further it aims atleveloping, implementingand disseminatingools for teachersand
vocationalcounsellors to be ablé support boys* in their atypical vocational choicés part of

the project the followingnaterials have been developed:

1 Online toolkit for gnder sensitive educational and vocational counselling,
1 Gender sensitive online informational material,

1 Training courses for teachers and vocational counsellors,

1

Manual, oriented on the needs of teachers and vocational counsellors

Further information about Boys in Cared

http://www.boysin-care.eu/
https://www.facebook.com/Boysincarework/

Co-funded by the Rights, Equality and Cit izenship (REC) Program of the European
Union:

Co-financed byin Austria: In Germany:
= Bundesministerium
Arbeit, Soziales, Gesundheit Bundesministerium
und Konsumentenschutz % fiir Familie, Senioren, Frauen

und Jugend

= Bundesministerium
Bildung, Wissenschaft
und Forschung

The contents of this publication are the sole responsibility of project partners and can in no way be
taken to reflect the views of the Europe&@ommission
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The methods are marked for which target group they can be used:
;= for young people/ students in schopl= for adults, especially with occupations in the field of
pedagogy, vocational training or youth work.

The tool kit is divided intfive theme blocks:
1. Reveal Gender Stereotypes:
1.1. Degendering everyday situatiops
1.2. GenderOrganization in schogl
1.3.Gender Wallp 1
1.4. GenderBoxe®p |
1.5.Real Merp ¢
1.6. The Boys*/Girls* in my class/groyp
1.7. Genderstereotypes in Schoolbogpks
1.8. Waking up in another gender
2. Care Work
2.1.0ne day in lifp
2.2.Care is Cod] Thinking Care out of the bgx
2.3. Opinion Barometer about Care and Housewprk
2.4. Family-Check
2.5. The JobmasteQuizy
3. Gender and Occupations
3.1. Gendeed Notions and Professiopsy
3.2. List of Professions
3.3. Men* in payed Care Work Like in real lifg
3.4.Norms and Expectations |
3.5. Occupation through gender glasges
3.6. Social Barometer on Gender & Jgbg
3.7.Men’s*work or women’s*workp [
3.8. My caree Inspirationp [
3.9. Boys* in Caresat
4. Options for action and visions for the future:
4.1. From Experience to Improvemept
4.2. Typical Day at the Age 80y
4.3. Empathy Exchangey
4.4, Inspiring social Movemenis |
4.5. ThinkPairSharep
4.6. Making your vision reg
4.7.Headstand y
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Method:

1.1 Oneday in life

Topics of the method:

Work, unpaid work, value of care.

Target group:

Adults (in our case occupational counsellors, teachers, youth workers). The method can als
used with youth workers.

Necessary mate:

Aflip chart and flip chart papers; markers of different colours; couple cards (describing the
situation of a couple): in the original exercise couple cards represent different situations of |
and wife (e.g. Both husband and wife ardull-time employment; the husband works full time,
while the wife looks after the house and children; the wife works full time, the husband is s¢
work; both husband and wife are in ftilhe employment and they have two children aged 3 a
7)

Note The example presupposes a heterosexual norm, therefore the cards should be chang
plurality of family forms (e.g. homosexual couples or other family arrangements). More
information can also be added relating to social class or other social casefatiare considere
relevant in relation to this topic.

Preparation:

Preparation of couple cards.

Time (How much time is needed?):

60 min

Implementation and limits:

Number of participant$-20.
Rooms:1 room (not too small).
Situation the exerise requires some concentration, but is relatively easy to understand.

Instructions:

As a group, brainstorm all the elements they feel are important to define work and w
these on flip chart.
Ask group to select the most important elements to regcbugp definition. Write this
group definition on the flipchart.
Divide group into subgroups (depending on the total number of participants)
Give each group two pieces of flip chart paper. Each group draws a line down the ce
the page. They write th&d-hour clock on both papers so they have two completeo4
clocks.
Give each group a different couple card
Ask groups to fill in the activities performed by member of the couple for every hour
day. (They could use a different coloured perntfierman and for the woman).
Once completed, ask groups to label their charts in the following way:
o Put a plus sign if 1t fits the
0 Put a minus sign if it is not work.
o Put a question mark for those activities you are unsure about
o Circle any activities on the list for which someone receives money.




Groups write the couple being represented on their chart and stick them to the wall.
Participants walk round and compare the different charts and consider what differen
theynoticeb et ween t he mandés day and the won
they notice between the different charts.

In the original groups participants discuss the following questions:

A What percentage of the items listed can be defined as work?

A What pecentage of the items listed as work are circled as paid work?

A How much do you calculate it would cost to hire someone to perform the tasks li
unpaid work?

A Did listing all the activities for a day cause you to alter your definition of work?

A Areallhe tasks you classified as o6wor ki

A Are all the activities you | isted as

A What does it mean to say OMy wife or

A What definition of 6wnm?lkitdhe same dsyoprl i e d
definition?

A

How did the different scenarios affect the type and amount?

1 Conclusions. The whole group isfiamed and the facilitator asks to comment on the r
striking finding of this exercise (something did they not expemt; they changed their
understanding of work).

Aims of the method:

The method aims at discussing the concept of work and the value of unpaid care work. Thi|
implies a discussion about the gendered division of work and care which implies that often
women** perform more unpaid care work. It also aims to reflect on how the gender division
care may change depending on different family situations. (family members having a paid j|
presence of children, social class etc).

What significance does gendwave in this method?

This method aims at understanding how gender norms lead to a situation in which care wo
which is normally performed byomen**, is not valued.

How does the method broaden the ideas on vocational possibilibeysif:

The mehod does not directly tackle the issue of vocational possibilitibsys*. However it is
meant to reflect on the value of care work and why this typology of work is not socially and
economically valued as it should be. This is important in order togeaducators with a
different definition of work and care work (both unpaid and paid) that they can trandrojsto

To what extent does the method highlight paths oftnaditional behaviour?

The method aims to promote a different understandingeotdincept of work and care, so
indirectly it can be regarded as valuing rtoaditional behaviours such bBeys* performing care
work.

Variations:

As already indicated couple cards can be varied.

Aftermath:
This exercise introduces a reflection oa ttoncept of work and care, so it can be followed by
more specific methods abdubys®® i nvol vement i n care worKk

Comments, experiences, tips, risks:

Possible risks: the discussion reinforces the idea that unpaid care work is not really work al
this is acceptable. Therefore, it is important that the facilitator is able the discussion in a wa
which unveils the contradiction of this understanding of work and the importance of care w(
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our societies as well as the gender implications.

Sources ofhe method:

Amnesty International. Making rights a reality. Gender Awareness Workshops. 2004 (avaita
line)




Method:

1.1 CARE IS COOL / THINKING OF CARE OUT OF THE BOX

Topics of the method:

Sensitizing, changing (own) stereotyped perceptions, ahgsgcial values about care and
developing positive aspects of care: as a social value; as work; as gendered activity.

Target group:

Occupational counsellors, teachers, youth wotkers

Necessary material:

Sheet of paper and pencil; cards to write on

Time:

Up to 120 min.: introduction 3006, indiuvi

Implementation and limits:

Number of participants:420
Rooms: A room big enough for working in small groups or additional room
Situation (Time of the dasgtmosphere/concentration): Participants should not be too tired to

Instructions and procedure:

1 Introduction in the method should not only include instruction what participants will ¢
but also a brief discussion of the dominant perceptions efinghree respects and
motivate participants to think about counter arguments:

Care as a social valu€are is not socially valued;

A Care as work (profession, employme@jre work is a bad job including hard
work and low salary;

A Care as gendered actiyitCare is a natural activity f@irls* andwomen* but odd
for boys*andmen*

T I'ndi vi dual wor k delelm@sne countar@rigumpnafor eaclktsection
(social value, work, gender).

T Group work (3006): part i tdangohcart is allshreageation
discuss them and write them on the cards.
T Pl enary work (4506): facilitator coll e

sections, after that the plenary discussion follows.

Aims of the method:

The method dmot intend to negate dominant perceptions (because they are true), but aims
developing countediscourse about care in the sense that it opens up positive alternatives o
to perceive and value care socially, professionally and as a gender neutityl ggapropriate also
for boys*andmen*

What significance does gender have in this method?

The method not only questions the stereotype that care is a female domain, but also devel
perspectives on whyoys*andmen*are as suitable for care gisls* andwomen?* on howmen?,
women* care receivers (children, elderly, disabled, sick) and society in general can benefit
de-gendering care etc.

How does the method broaden the ideas on vocational possibilibeyof?

The method develops ngvositive perceptions of care as an important social value, prospect
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field of work and agendemeutralactivity which can be used in counselling to empob@ys*in
following their atypical choice or even to motivate them to choose further educatarein

To what extent does the method highlight paths oftnaditional behaviour?

The method promotes care as a valuable and prospective domain and opens up a positive
alternative vision of what means to be a care worker.

Comments, experiences, tipsks:

Strengthening gender stereotypes and perceptions of complementarity of sexes in discuss
men*are equally suitable for care wsmen* However, this can be considered as very useful
discussion and for pointing out that this is not tightiway to pursue in gender desegregation
care.

Reality check: avoiding negation of existing negative aspects of care (bad working conditio
undervaluation, feminization, and rationalization). The question is how to face positive asp¢
care withreality of care.

Cooptation: taking negative development in care (for instance robotization of care or
entrepreneuri al and 6new public manageme
boys*.

Sources of the method:

Devel oped b yak, Mathe guaposd of BIE prpject.




Method:

1.2 De-gendering everyday situations

Topics of the method:

Reflect gender based preconceptions along everyday work situations; develop alternative
acting beyond gendered scripts; gelfilection on genered assumptions.

Target group:

Adults working with children and youths (teachers, social workers, career counsellors, etc.

Necessary material:

Copies of the everyday work situations and tasks (enough for each person per small group
enough chairgables to be able to work in small groups in different corners of the room.

Time:

40- 70 min. depending on how long the groups want to discuss.

Implementation and limits:

Number of participantsiariable, depending on how many small groups you make.
Rooms:1 big room or enough small rooms to be able to work in groups

Situation:The method is useful in groups who already know one another and havedrné trus
to be able to reflect about the own behaviour.

Instructions and procedure:

Make small goups of 24 people each. It is possible to ask if participants would rathe
in a gendemixed or noAmixed group.
All small groups get the following tasks:
Start at your table with the situation given and discuss the following questions/tasks
o0 What genlered preconceptions are presented, that restrain children and youtt
their individual development?
o What are possible alternative ways to deal with the situation, e.g different wo
If you are satisfied with the outcome of your debate, move on toetkigtable, if there is
still another group there, get the paper with the example and discuss somewhere el
It is not about crossing of as many situations as possible, but rather akdepthn
discussions and explore alternative ways of acting.
Possibé questions for a discussion and evaluation in the plenary:
A What did you notice?
A Which of these situations do you recognize from your everyday work activities?
A How can the situationise handled in a differenhanner?

Example Situations:

Situation 1:
After a canoeingrip your colleague comes into theroomandséys ne e d WHopdud st r

Discuss the following questions:
What messages do theys*in the group receive? Do dlbys*receive the same message?
What message do tlgrls* receive?
What gendered preconceptions are presented, that restrain children and youth in their ind
development?
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| Find alternatives, e.g. a different wording. |

Situation 2:
A girl comes to you and tells you t h aiggreatiMhat
is his name?o0

Discuss the following questions:
What messages does the giceive?
What messagegirls* receive who listen to the conversation?
What messages dmwys* receive who listen to the conversation?
What gendered preconcepticer® presented, that restrain children and youth in their indivig
development?

Find alternatives, e.g. a different wording.

Situation 3:
Aboy*comes to you crying and says he has been
areaboy,yo have to fight back!o

Discuss the following questions:
What messages does they* receive?
What message do otheoys*receive?
What messages dyrls* receive?
What gendered preconceptions are presented, that restrain children and youth in tiahiraing
development?

Find alternatives, e.g. a different wording.

Situation 4:
During a discussion about a mandatory internshipyg says he will do an internship as a carpenter ¢
the teacher r emanjéesd! d@That i s a real

Discuss the followingguestions:
What messages does they* receive?
What message do the othmrys*in the class receive?
What messages dyrls* receive?
What gendered preconceptions are presented, that restrain children and youth in their ing
development?

Find altenatives, e.g. a different wording.

Situation 5:
When talking aboutareer choicea boy* says he wants to stay at home and take care of the childre
you reply AAnd who wil/ feed your family?0.

Discuss the following questions:
What messages does they* receive?
What message do the othlmys* listening to the conversation receive?
What messages dprls* listening to the conversation receive?
What gendered preconceptions are presented, that restrain children and youth in their ing
development?
Find alternatives, e.g. a different wording.

Aims of the method:

The method aims at reflecting gendered preconceptions in everyday work situations. Base
everyday work situations (that can be given or developed on the spot) the participantsusan
and reflect what gendered ascriptions are inherent in everyday work situations. Based on t
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alternative ways of acting can be created, which do not contain gendered preconceptions.

What significance does gender have in this method?

The methods int@s to facilitate a reflection of gender and assumptions about gender and o
a discussion to find alternative ways of action, which do not reproduce the gendered view ¢
presented in the examples.

How does the method broaden the ideas on vocati@sallplities ofboys*?

Depending on the examples chosen/added this method can addrdssysdandgirls* are
limited by gendered expectations in their career choices and how this limits their individual
development. For this more examples like exam@eadt5 can be added, depending on the
context. This can help professionals to adapt their everyday work activities to be more incl
for all vocational choices dfoys*and let them be seen as equally important/meaningful.

To what extent does the methbighlight paths of notraditional behaviour?

As participants should reflect on alternative ways of action the method is directly asking ho
not reproduce preconceptions and thus further the opportunitieshatiouravailable.

Variations:

The mehod could be modified by using different examples, e.g. collected beforehand in a
discussion with the participants from their everyday experience. Also the number of situatic
be decreased /expanded, according to the group size.

Comments, experiensgtips, risks:

A lot of participants usually say that through these concrete examples they are sensitized ¢
words they use and which effects they have. Participants can show feelings on shame, ang
resistance, if they feel like they haveheeficaught 0. As facilitat
kind of reaction. This is also a reason why it can be good to use this method in a group tha
is familiar and comfortable with one another.

Sources of the method:

In german language pred the method can be found in:

Kodnnecke, Bernard/Laumann, Vivien/Hechler, Andreas (2015): Methode: Praxissituationen
entgeschlechtlichen. In: Hechler, Andreas/Stuve, Olaf (2015) (HGgschlechterreflektierte
Padagogik gegen Rechtdpladen/Berlin/Toroto: Verlag Barbara Budrich, 788.

The idea and first conception of the method by Bernard Kénnecke within the project
Geschlechterreflektierte Arbeit mit Jungen an der Scpulewn.jungenarbeit-und-schue.de))
entwickelt (Konnecke 2012). It was then further developed by several employ@ssais
Institute for Education and Resear@mongst others in the Proje&schtsextremismus und
Mannlichkeit(en)/Vielfalt_Macht_Schufe/ww.vielfaltmachtschule.de Laumann/Stitzel 2015)
andGeschlechterreflektierte Neonazismuspraventitip://dissens.de/gerenep! Thanks go to
Sam Tsemeu for suggestions on the devetoyprof the examples.

Konnecke, Bernard (2012): Geschlechterreflektierte Jungenarbeit und Schule. In: Dissens
a.. Geschlechterreflektierte Arbeit mit Jungen an der Schule. Berlin: Eigendruck7 8. 62
Laumann, Vivien/ St ¢thaenl ,i ckeyvjian g@20 IiDje:htA
Gefahr von Verkirzungen in der padagogischen Rechtsextremismuspravention. In: Hechle
Andreas/Stuve, Olaf (Hrsg.): Geschlechterreflektierte Padagogik gegen Rechts.
Opladen/Berlin/Toronto: Verlag Barbara Budrid35150.
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Method:

1.3 FROM EXPERIENCES TO IMPROVEMENTS

Topics of the method:

This method can be adjusted from the content point of view and for various target groups.
Knowledge:
1 Sensitising on the topics of perceptions, gender stereotypes, sharirgjlaciihg own
experiences (at work and in everyday life),
1 Encouraging participants to become more active in thinking and in practice (work,
everyday life),
1 Empowering participants to do something in order to reach the aim or positive chang
(from more sesitive gender perspective).
Skills:
1 Reflection of one owns behaviour, as well as that of others, and the organisational
structures they work in e.g. schools,
1 Proactive approach to solve the recognized problems in certain area.

Target group:

Occupationatounsellors, teachers, youth (afmmmal) educators.

Implementation and limits:

Number of participant$i 30.
Rooms:1 - 2 (if 1, there must be some space for working in small groups).

Situation:

The method can be applied to people with differepeeences for example in this case the
counsellors in schools or teachers (and
(with focus onboys?*) occupationatiecisionmakingprocess.

Necessary material:

Flip chart, papers and markers.

Time:

60 min. (it can be more or leéglepends on the deeper discussion and number of participant

Instructions and procedure:

1 Small groups at least 4 persons in 1 group (20 min.). Write down on the flip chart pe
identify the problems that yaencounter on counselling or support when focusing on t
choice of professions. What problems do you encounter? What obstacles do you en
in practice as counsellors or as parents? What kind of restrictions do you see specif
the field of couselling forboys*to choose care professions?

1 Plenary (10 min.). In one group, we collect together ALL problems listed (read them
loud). Facilitator lead the process in order to select five of the most important (key)
problems and write them on theipfichart”.

1 Plenary (15 min.). Find solutions to identify the most important key issues. What sol
do you propose? Where do you see solutions to these key problems you identified?
step by stepfirstly, the solutions for the first identifiekey problem etc.

1 Plenary (10 minutes). Who can patrticipate in solving problems or who can influence
solution of these problems? Again, |e
identified problem etc.
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1 Plenary (5 minutes). What can | de gart of my work or in the position on which | am
working as the next step towards the realization of the proposed solution? What can
contribution to the proposed solution?

Aims of the method:

The method encourages participants to become moke actihinking and in practice (work,

everyday life) and empowers participants to do something in order to reach the aim or posi
changes (from more sensitive gender perspective). The participants will not only share thei
experiences but search for itheprovements and solutions how to reach better circumstances

What significance does gender have in this method?

Maybe te participants will share their experiences with gender stereotypes and the solutio
to overcome them will be thought througlgéther in the group.

How does the method broaden the ideas on vocational possibilibey<f?

The method develops different highlights in perceptions on the basis of experiences and ol
for boys*in decisioamaking for care professions in orderfind the improvements for the futur
challenges which can be used in counselling to empbuosgs* in following their atypical choice
or even to motivate them to choose further education in care.

To what extent does the method highlight paths oftnaditional behaviour?

The method highlights paths of ntmaditional behaviour in the sense that hopefully some
counsellors would overcome their own gender stereotypes in this field.

Variations:

The method could be modified in various topics. It is inguat to keep the following stages in ti
process: identification of problems; finding the solutions (what should be done in order to ir
the current situation); who should implement the identified solutions and how can | participi
make it happen?

Comments, experiences, tips, risks:

Timeframe is importarta moderator needs to keep an eye on the time. Moreover, the
redistribution of time is extremely relevant in order to manage the timeframe for all stages ¢
process. Strengthening genderebtypes and perceptions of complementarily of sexes in
discussion whynen*are equally suitable for care work\@emen*

Sources of the method:

Developed by Mojca Frelih, for the purpose of BIC project (Peace Institute).
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Method:

1.4 Gender organizatia in school

Topics of the method:

Identifying and changingempder norms in teaching and in the school organization.

Target group:

Adults (in our case occupational counsellors, teachers). The method can also be used with
workers.

Necessary mate:

Aflip chart; flip chart papers; markers of different colours.

Preparation:

The facilitator can prepaehandout with data and information about gender segregation in t
education/vocational training.

Time:

Around 90 min.

Implementation antimits:

Number of Participant&i 20.

Rooms:1 room (not too small).
Situation the exercise requires some concentration and availability to reflect on personal ar
professional behaviour.

Instructions and procedure:

1 The facilitator first introducesome data and concepts about gender segregation in th
school and vocational choices (this part may not be necessary if the subject has alre
been addressed in previous methods or it can be done at the end of the session if tr
facilitator preferstostat from t he di scussion of te
experiences).

1 Division of the group into subgroups of about 4/6 people. The group discusses the
following questions and writes on a flip chart the most relevant points emerged:

Expectations towardsboys*/girls*

Which characteristics do you like boys* andgirls*? Are there any differences?
Do you fAr ewa boyshandgirls* forghe saims things?

What do you expect and request frboys*andgirls*? Are there any differences
In relation b the subject that you teach do you generally expeygs* andgirls* to
have different attitudes and outcomes?

How do you react tboys*/ girls* who havea gender norconforming behaviour?

o o T I

o

Gender organization in the school
How manywomen¥men*are presenin the school? In which roles?
A Do you think that the opinion of male/female teachers is taken into account in
same way by the school board?
A Have you noticed any difference in the vayys*girls* occupy the different
spaces in the school and (if pees$) in the choice of extraurricular activities?

1 The subgroups rin together and discuss their findings in the large group. The most
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relevant issues emerged are marked on a flip chart and proposals for change (if any
noted and discussed.

Aims of the method:

The method aims at reflecting on gender norms, especially unconscious and hidden ones t
present in the school environment and in
Specifically,it aims to prompt a reflection orotv teachers may unconsciously have different
attitudes towardgirls* andboys*also in relation to school/professional choices thus reinforci
gender segregation in this area.

What significance does gender have in this method?

This method aims at und#anding how gender norms may be hidden in the expectations the
teachers /vocationabunsellordiave towardeoys*girls*, thus reinforcing gender segregation
the area of education. It also aims to reflect on how gender norms may be reflectestirotiie
organization.

How does the method broaden the ideas on vocational possibilibeysf?

This method aims at tackling one of the elements which are conducive of gender segregati
education and vocational obnalncognsebhmet
Therefore, it promotes the possibility of broadening vocational possibilitiesysf by not
stigmatising those who decide to choose-traditional school/vocational paths.

To what extent does the method highlight pathsooftnaditional behaviour?

The method aims at reflecting on how teachers may encourage traditional behaviours, thus
reflecting on the importance that, on the contrary, they dbloys*girls* to choose on the basis
their attitudes and preferences insted social expectations.

Variations:

The questions to be discussed can be made more specific depending on the typology of
schoolyouth clubinvolved.

Aftermath:

The method can be followed by the organization of a plan through which teachershalcation
counsellors commit themselves to promote a kind of teaching amdiaulumwhich avoid
gender stereotypes and promotes students

Comments, experiences, tips, risks:

The main risk is that teachers/vocational collnsg are not ready to recognise their own
prejudicespr they feel personally under scrutiny therefore they are not willing to really refle
their own behaviour. In order to avoid such risk it is important that the facilitator explains th
scopeot he exercise is not to judge teachers
so pervasive that some of our behaviours might unconsciously reflect those norms. Theref
focus is to reflect on how to recognise those behaviours and evgiuatige them and not on
judging them.

Sources of the method:

Adaptation from the exercise fAigender org
Future project.
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Method:

1.5 GenderWalk

Topics of the method:

Gender stereotypes and gendocialization.

Target group:

Adults (in our case occupational counsellors, teachers, youth workers). The method can al
used with youth workers.

Necessary material:

A board (or ppt presentatioty) showthe questions (optional).

Time:

Around 45 min..

Implementation and limits:

Number of participants - 20 (depending on the size of the room)
Rooms:1 room not too small and as empty as possible (it is necessary to have a space wh¢
people can move easily so put tables, clairthe sidesf the room)
Situation this can be regarded as a waumexercise to be done at the beginning of the sessic

Instructions and procedure:

Explain to participants that when ysayt h e wa Ir ki 6 shauldte walk around the
room as fastas possiibeut wi t hout bumping into an)
to stand one in front of the other in couples.
Explain that you will call out a sentence which they can discuss in that pair for two
in total. At the end of the two minutes you wiysd Wal k6 again and

the room again until you shout O6stopéo

Statements to be used:
A Something typical of my gender that | like doing.
A Something typical ofdoimgy gender that
A Somehing not typical of my gender that | like doing.
A Something not typical of my gender that | would like to be able to do without judg
A Something | hope will happen during the workshop series (optional).

Aims of the method:

The method aim#o discuss gnder socialization and gender stereotypes by starting from the
personal experience of the participants but with a light approach as the questions normally
issues related to everyday experience, hobbies, preferences and so on. It aims to introducg
refl ection on how gender socialisation c
starts from peoplebdbs experiences and onl
explanations/reflections on how gender operatesdhgating what is supposed to be an
appropriate behaviour/activity fonen*and forvomen* The discussion can also lead to a
reflection about the consequences for those people who violate these gender codes (which
from disapproval, being considereeird, inappropriate, to more serious consequences of be
criticised, ostracised, bullied and so on).

What significance does gender have in this method?

Gender is central to this method which is aimed precisely at adopting a gender sensitive
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perspectte when analysing everyday activities.

How does the method broaden the ideas on vocational possibilibeyf?

The method does not directly tackle the issue of vocational possibilities/sf. It is meant as a
first exercise to reflect on gendacslisation to which more specific exercises on vocational

possibilities should follow. However, it is possible that during the discussion among the issu
raised by participants there are examples concerning work/job situations that can be helpfu
discuss how gender influences choices in work.

To what extent does the method highlight paths oftnaditional behaviour?

By asking participants examples of behaviours which are not conforming to a traditional
understanding of gender norms.

Variations:

It could be modified by asking a similar typology of questions but in relation to work/job. (e.
job not typical of my job that | would have liked to do).

Aftermath:

After this warmup aboufpersonal behaviour in terms génder, more specific exeseis about
how gender affects the choice of educational and work choices should be carried out.

Comments, experiences, tips, risks:

Possible risks:

A the discussion reinforces the idea that some behaviour/activities are typical of just o
gender, so confining the validity of gender traditional norms (although it never happe
to me in my experience)

A participants raise very personal situations that have caused them pain and that the f
has difficulty to handle or that could expose the participamimuch (so the facilitator
could suggest that they continue talking about the specific instance separately when
workshop is over).

Sources of the method:

Amnesty International. Making rights a reality. Gender Awareness Workshops. 2004 (avaia
line)
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Method:

1.6 GenderBoxes

Topics of the method:

Make participants reflect upon their approach to gender as such and their own gender in ps
enhance understanding that gender is notonly abooten®® s |1 ssues and th
issLe to be discussed along the dichotomy rfi@ieale or marrwomart; encourage to reflect or
socially-constructed nature of gender roles.

Target group:

Young people. The method is developed to teachers and vocational counsellors to work wil
people.

Implementation and limits:

Number of participants: 130.

Necessary material:

Popular (entertainment) magazines rich in advertisements and pictures, paper boxes (or fli
markers, scissors, glue or scotch.

Preparation:

A handout with the quesins for discussion should be prepared.

Time:

60 min.
Rooms:

The room should be big enough for the groups to work in teams and complete the task witk
much interacting between the groups.

Instructions and procedure:

1 Composesmallgroups of 45 peopleeach.

1 2 groups will be working on issues of female stereotypes and 2 groups with the issu
male stereotypes

1 Each group should get a set of magazines, look through them and cut the selected |
and/or phrases which participants consitierrmost resemble the stereotypesomen*
andmen*in society (depending which box they have to decorate). Participants shoul
decorate a box given to the group (or it could be flipchart which is used by the groufg
make the billboard). The group whickals with female stereotypes should have headi
WOMAN on the box/billboard. The group which deals with male stereotypes should
heading MAN on the box/billboard. (20 min)

1 When the boxes /billboards will be ready egcbupwill present the stereotypeghey
identified and compare how similar or different aspect the grbigpdighted. (0)

1 Then all participants will be asked to discuss how the gendered stereotypes impact
understanding of gendered norms, roles and expectatiogsl&drandboys (gender
boxes).

1 Questions for discussions:

A How shoulda young womantook and behave in order to be popular in society?

A How shoulda young marnook and behave in order to be popular in society

A Howaret he attitudes *andmantcongiruted?How dowe leam
about expectations and rolesvadmen*andmen*in society? How does osociety
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construct t hegrlstgndboyd®@r boxo f or
A What happens when a girl boy* does notfiint o figender boxo0?
A What are the consequendesot fitto normsin gender box? How do peers, teacher
parents and society behave to those
A To sum, what are pluses and? minuses

Aims of the method:

This method is suitable to explore gender sterexstyynd stereotypical representation of gende
roles which are constructed by popular culture, their negative impagtlet® doystd ¢ h
expectations and lives.

What significance does gender have in this method?

By applying thismethodthe execise addresses gender stereotypes and their negative impac

girls*6 doyst®6 everyday |l ives, roles and choic
bet ween gender socialisation and gendete
and Anormali sedod belief about femininity

How does the method broaden the ideas on vocational possibilibeyof?

The facilitator can start aliscussion on impact of gender stereotypebbys*®  airlsdd

vocational choicedt shows howwe learn about gender roles through socialisation. The kind
exampl es about whamartithat ore finlly ireadvertisinguar yoatmmagazit
can be found in many other areas of life, as well. The conclusion could leadstd thhed e n t
acknowledgement that no matter how much pressure they are under to conform, they and
peers have the right to 6live outside th

Variations:

The method could be modified by doing a
conmposed.
Prepare an empty o6dart boardé on apdrltiipci
scores:

T Ask the participants to mark on the 0

they fit in the box. (0 = outside the box, 100ampletely in the box).

1 Ask the class to reflect on the scores.

1 Discuss how they feel about fitting or not fitting the gender box.
Reflect on the 6édart boarddé with the cl a
What do you observe?
How do you feel about not fitting in the box?
How do you feel about sometimes having to conform so you fit in the box?
How do you feel about others who do not fit in the box?

E R

Expected outcome and activity wrap up:
1 The noststudents, if not everyone in the group, will see themselves as living outside
box i.e. far from the centre of the target.
1 Conclude the activity by saying that no matter how difficult it is not to conform, stude
have the right to stay outside the box; to be valued and respected for who we are ar
have the responsibility to ua and respect others.

Comments, experiences, tips, risks:

This method:

1 provides the possibilitio start discussions and explore the beliefs concerning what it
means to be boy* or a girf in the society they live in
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1 facilitate the debates about segation of professions along gender lines and limits for
professional choices due to negative impacts of stereotypes

1 can help to identify how socialization and institutions construct nofrfemininity and
masculinity and challenges to change trard toshow how overly present they are

Sources of the method:

Mediterranean Institute of Gender Studies (20Yauth4Youth: A manual f&mpowering young
peoplein preventinggenderbased violencéhrough peer education.
www.medinstgenderstudies.org/wgcontent/uploads/Y4¥Manual_digital_v12.pdf

Van der Veur, D., Vrethem, K., Titley, G., Téth, @007). Gender MattersA manual on
addressing genddrased violeoe affecting young peop@ouncil of Europe.
http://eycb.coe.int/gendermatters/
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Method:

1.7 Gendered notions and professions

Topics of the method:

Enhance understanding about socialization processaadii mpact on constr

Amasculined characteristics; how ranking o
reflection on how gendered norms and stereotypes construct perception about professions anc
di vi siminnitroedifaend fAmascul i neo.

Target group:

Teachers and vocational counsellatso work with young peoplealso young people directly

Implementation and limits:

Number of participants: 158.

Necessary material:

3 packages of cards: each card contai@ characteristic (the list is provided below). One package
should contain 20 cards. 3 envelopes with 20 cards in each should be prepared.; flipcharts; sh
description for Group A, B and C instructing each group to complete the exercise (total: 3
descrptions)

Preparation:
Package of cards
Dependent Independent
Emotional Rational
Objective Subjective
Submissive Dominant
Passive Active
Having leadership skills Obedient
Ambitious Not ambitious
Hesitates a lot Make decisions quicky
Competent Incompetent
Delicate Direct
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Group A. Instructions to complete exercise
Divide flipchart into 2 sections: Heading: Feminine and Masculine:

Some characteristics in the package are likely to be associated to femininityj dtharasclinity. Please,
distribute the given cards along gender lines. Please, do it fast and without long debates.

Group B. Instructions to complete exercise
Divide flipchart into 2 sections: Heading Positive (desirable) and Negative (undesirable)

Some cheacteristics in the package are likely to be associated more as positive (wanted), atheegative
(unwanted). Please, distribute the given cards along positive/negative line. Please, do it fast and with
debates.

Group C. Instructions to complete exercise
Divide flipchart into 2 sections: Heading Care professions and Technical/Engineering professions

Some characteristics in the package are likely to be associated more care professiofisioothers
technical/engineering professions. Plealstribute the given cards along care/technical professions line
Please, do it fast and without long debates.

Time:

60 min..

Instructions and procedure:

T
T
T
T
T

E N |

Divide the whole group to three smaller groups (ACE,

Each group should receive an emped with 20 cards

Each group should get the prepared flipchart divided into two.parts
Each group should get the instructions how to complete the task
Each group should have enough space to complete the task without possible contact or
observation by thether group.

The task should be completed fast without long debates within the group (up to 10 min.
When the task will be completed in the groups, then all groups gather together

Pl ease divide the board into nevd @dmdtaen
AMasculined. Ask the group A to read ho
the board respectively

Then ask the group B to assign Apositiywv
on the boardvith eate a + or ai .

Finally, ask the group C to provide their insights about how they distributed given
characteristics along care and technical professions;

When everything will be completed, sumnm
Anegat i vtacheal towae peofessibns? Femininity? Technical professions?
Masculinity?
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1 Reflections:
A What results did you get?
A Is anything that surprised you? What results were unexpected? Why?

The general tendency is thatmiffbmabedoimar k
signs €), and masculiné with positive (+). The questions for discussion could be following:

1 What participants think about the different signs in the female and masculine parts?

1 Why and howdo these differenceoccur?

1 Whatdo you think about distribution of characteristics along gender lines: whether this
distribution reflects upon reality or shows how stereotypes construct the notions about
femininity and masculinity?

How do we know gender stereotypes?

How do gender sterégpes impact on our notions abeuéen*andwomen*? How do they
impact on choices of professions?

1 What canwe do to overcome negative consequences of gender stereotypes?

T
T

Aims of the method:

This method is suitable to explore how the process of socialisatiects our notions abowbmen*
andmen*. It also shows how stereotypes might limit professional choicgslsf andboys*.

What significance does gender have in this method?

This method address gender stereotypes and their negative imgadstin  doystdé e ver y
and professional choices. It also gives insight to understand the link between gender socialisat
gender inequalities and raises chal |l sabaue s
femininity and masculinity

How does the method broaden the ideas on vocational possibilibeysf?

This method can facilitate discussions on impact of gender stereotyjeg/$3 v oc at i or
and identify the ways how to challenge the norms and beliefs in orgesrtwte choices fdooys*to
untypical professions.

Comments, experiences, tips, risks:

This method providethe possibility tadiscus and explore the beliefs concerning what it means t¢
aboy* or a girl in the society they live in; facilitate thelshtes about segregation of professions al
gender lines and limits for professional choices due to negative impacts of stereotypes; can he
identify how socialization and institutions construct norms of femininity and masculinity and
challenges toftange them.

Its also important to make clear, that some professions (more care professions) are associatec
negatively and to make them look better but honestly tell about the ups and downs.

Sources of the method:

Mediterranean Institute of Gender Stugl{€012).Youth4Youth: A manual f&mpowering young
peoplein preventinggenderbased violencéhrough peer education.
www.medinstgenderstudies.org/wgconternt/uploads/Y4Y-Manual_digital v12.pdf

Van der Veur, D., Vrethem, K., Titley, G., Toth, @007). Gender MattersA manual on addressing
genderbased violence affecting young peo@leuncil of Europehttp://eych.coe.int/gendermatters/
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Method:

1.8 List of Professions

Topics of the method:

Gender segregation in professions.

Target group:

Young Peoplaged 12 (¥ year of the lowesecondary schoo§nd older

Necessary material:

A table with the lis of professions (see appendix 1); a table about the motivations of the cho
professions (see appendix 2); a flip chart and flip chart papers; markers of different colours

Preparation:

Preparation and copies the tables.

Time:

Around 120 min.

Implementation and limits:

Number of participant®1 30.
Rooms:1 room
Situation the exercise requires sormencentration bus relatively easy to understand.

Instructions and procedure:

1 Introduce the first exercise by showing the table of peies (annex 1). The list of
professions can be made shorter or longer according to the needs of the group and
at disposal. The table should be initially filled out individually by the participants. For
profession on the list, the participastitould indicate whether this job:
A Could be part of one's own possible professional choices
A Corresponds to one's professional desitet.

A Does absolutelyot correspond to one's professional desire.
It is essential that the motivation of the answelhisags given. Urge the young people not to st
at the simple "I do not like", "I do not care" but give a short definition of why (e.g., "l do not
because it is manual and heavy", "impossible because it requires a training which is too lor

First exercise: professions and stereotypes related to gender

1 Divide the participants into small groups (of 5/6 people) and let them present the re
of the exercise. Ask them to also explain the reasons for their choices. (in order no
make the discussn in plenary, a narrower range of jobs can be identified on which {
groups have worked)

1 Discussion in plenary: invitthe participantso bring out the factors that hinder or
facilitate the choice of one job over another; help them to reflect on line tveat the
gender dimension assumes in this context.

Second exercise: the professions that interest m@his second exercise should be done a f
days after the first one.)
 Ask participants to look at thé'table that they have filled out some daggore (some
repositions are possible) and to identify recurring terms and adjectives in the answ
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given. Then invite them to list them in the three identified areas (see annex 2) and
determine a list of 8 5 professions that respond to the critedientified.
(This exercise can be resumed at the beginning of the third year for the choice of the seh
educational path).

Aims of the method:

The method aims at discussing the motivations on which young people found their like or d
to seweral professions and how this is related to gender norms. It can be used to introduce t
of a gender sensitive vocational training and to work specifically bays*in relation to care
professions.

What significance does gender have in this md®ho

This method aim$o give the students a different view on professions and to learn more abo
own needs and preferences. It can also helmdizrstad how gender norms influence the choig
of the student their decision to opt for a professio

How does the method broaden the ideas on vocational possibilibeysf?

The method can be used to tackle the issue of vocational possibilibegsdfand to broaden the
perspectives by reflecting on the motivations which are given by themygmaposing a larger
spectrum of possible professions.

To what extent does the method highlight paths oftnaditional behaviour?

The method aims to reflect on the possibility thtatdentsnay undertake notraditional paths in
their future professins.

Variations:

It can also be used as a method to have abofme talk about the future profession betwera
student an@teacher.

Aftermath:

This exercise can be followed by more specific sessions of vocational orientation.

Comments, expemees, tips, risks:

Possible risks: the discussion reinforces the prejudicepdntitipantshave about suitable jobs f
their gender.

It is important that the facilitator/teacher is able to lead the discussion in a way which discu
gendered assnptions about job segregation and present students with more options than th
they have initially chosen.

Sources of the method (Where does it come from?):

School project AOltre il genereo (Beyond
http://www.provincia.va.it/ProxyVFS.axd/null/r45857/PercorsoOltre -il -generedoc?ext=.doc
(website in Italian)

Annex 1

1.8.1.1List of professions

----- Motivation of the choice------

Professions Impossible! Maybe?! Yespleasé

Social worker

Nurse

Lawyer
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Engineer

Doctor

Teacher

Kindergarten teacher

Psychologist

Educator

Journalist

Interpreter/translator

Chemistry and biology technician

Pilot

Chef

Electrician

Beautician

Mechanical

Dental

Midwife

Pilot

Policeno* man

Accounting clerk

Technical / computer science

Stylist

Firefighter

Dentist

Graphic designer

Annex 2

Motivation of the choice
Indicate the most recurrent terms and motivations

Impossible Why not? Yesplease!

Try to identify the professions that respond to the identified criteria

And now find the documentation / information necessary to have more elements of
knowledge about the chosen professions
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Method:

1.9 Men* in paid care work - Like in real life

Topics of the method:

Caring masculinity; gender aspects; benefits in and better knowledge about care occupatia

Target group:

12 years and older.

Implementation and limits:

Number of participants: 1415.

Situation:

This method fits in any situation and time of the day. It only needs space and time to reflecl
afterwards.

Necessary material:

Sheets with quations and characters; whistle, drum, anything making a welcoming sound
(optional).

Preparation:

Trainers should have information about care occupations and professions. Bring the handag
the questions & statements (see below, A) with you. Cutdleecards (description of each
character, see below, B) on a single sheet and bring it with you.

Time:

50 min. or more.

Rooms:

One room. Big enough that each participant can move forward (maximum: circa 15 steps).

Instructions and procedure:

1 Make sue that each person gets a character (Role cared, see below: A) without tellir
others about it.

1 Give the participants time to slip into the character.
1 Tell the group to line up, as if they would start running a marathon.
)

Everyone should stay by Hétimself without chatting to others. It is important that they
stay next to each other.

1 Tell the group, that you will ask questions and announce some questions & stateme

below: B).

1 If the character (not the real person) would answer the questiofiwite s 6, g o
forward.

1 Make clear, that the participants make fair regular steps arftigesteps.

T I f the characters are unsure, or if t

stay where they are.

1 Make clear, that everyone feelble to decide to step forward as their character would
SO.

1 Ask until you finished all the questions, until you see the group is feeling uncomforta
if a person reaches the end of the room.

Note: If you like, you can use a whistle, drum, gong, le¢tore asking the next question.
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Aims of the method:

The method aims to show, that different people have different opportunities in connection v
their work. The difference between the people who can move forward and who stay at one
should be bvious at some point and can be talked about in the reflection. This can then shc

1 Positive effects of caring masculinities;

1 Alarger variety of occupational choices;

1 A sophisticated view on career aims;

1 Benefits of paid care work.
But the method shouldoh be used to talk young people into something or neglect also the
negative aspects of payed Care Work. There are many very prekary conditions the particip
should be informed about.

What significance does gender have in this method?

Gender aspectsd gender gap are central aspects of this method. Participants can experier
positive and negative aspects from different kinds of occupations. The method can help bre¢
with the idea of sealled femaleand male occupations. It helps participantariderstand gende
sensitive aspects.

How does the method broaden the ideas on vocational possibilibey<f?

While being the charactdhe participantsan experience different aspect around care work.
Reflecting together after the methdle partcipantscan hear from the others, how they felt, pl
get more ideas of how different occupations can be.

To what extent does the method highlight paths oftnaditional behaviour?

The method supports individuals on decision making on occupationsveasddgas of different
family lifestyles.

Variations:

It is possible to extend the characters and occupatbns,it is always possible to set a differer
focus, with asking other questions. E.g. if you want to set the focus more on gender asgadet
guestions focusing more on gender aspects. This method is quite variable, but modificatior
better with experience with the exercise.

Aftermath:

This method should always finish with reflecting on what the people experienced and how {
felt about it. Do not end the method without ending clearly (asking participants to leave thei
and checking how people feel.

The participants should understand why some people were able to step in front and others
not. It is important to honestlgflect the advantages and disadvantages of payed Care Work
together. The trainers should have information about the conditions regardirapéupart time
jobs in this area and speak about social situations depending on the status and payment oi
jobs.

Comments, experiences, tips, risks:

If you feel like the room, the time or the group is not appropriate for the method, do not use
Pushing the method through might change
keep an eye on how paipants feel being the character. Make sure to give clear instructions
after finishing the method, make a cleat and transformation between the characters and th
participants. That helps reflecting on experiences.

Sources of the method (Whereedat come from?):

https://www.dissens.de/isgp/docs/isgwie-im-richtigen-leben.pdf
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‘Adapted by Riccarda Eggemann for the Project Boys in.Care

A) Role cards / character descriptions

26 years old, male, Elderly nurbas awife

and 2 kids, refugee, work&o times a month
on weekends, flexible working times, working
in a team.

30 years oldmale,Nurse working on an
intensive care unit, team leader, $angnd one
child, works two times a month on weekends
flexible working times.

42 years oldmale,Street worker, three kids,
single dad, flexible working times.

23 years oldmale Physiotherapist, single,
works MonFri, parttime.

50 years oldmale,Primary school teacher,
homosexual, single, no kids, working Méni
mostly in the morning.

28 yearnld, male,Carer for disabled people,
has awife, four kids, works two times a mont}
on weekends, flexible working times.

38 years oldmale,Farmerhas awife, three
kids. Working every day a week.

47 years oldfemale,Bank manager, migrant,
has awife, three children. Flexible working
times, has to be reachable at all time.

56 years oldfemale,Shop assistanhas a
husbandtwo kids. Working MorSat. Different
shifts, fulltime.

54 years oldfemale,Self-employed motorcar
mechanic, single. Flelle working times,
different shifts.

47 years oldmale,School social worker,
migrant, single. Working Mo1fri mostly in the
morning, partime.

36 years oldmale,Kindergarten teacher,
migrant,has awife, 4 kids. Working MeFri
mostly in the morning

27 years oldfemale,Seltemployed
psychotherapistingle. Flexible working timeg

19 years oldfemale,Social assistant, single,
one child. Works two times a month on
weekends, flexible working times.

26 years oldmale,Midwife, has a husband
two kids. Works two times a month on
weekends, flexible working times.

23 years oldfemale,Occupationatherapist
single. Works Mo¥Fri, 9 to 5.

55 years oldfemale,Doctor working in a
hospital, singlenom, 3 kids, works two times
month on weekend$lexible working times.

B) Questions and Statements:

. I can spend enough time with my family.
. | work together with people.

. I work in a team.

. I work together with my colleagues.

. I have the possibility for a good career.
. lwork in a safe job.

~NOoO o~ WNE

. | can take to opportunity of parental leave easily.
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8. | got enougliree time

9. | am flexible in planning my day.

10. | can change my job easily.

11. | can easily work in a foreign country.

12. | can easily work in another city.

13. | can teach people things.

14. 1 can help other people.

15. | can combine my job with sports.

16. | am not depending on myself.

17. | 6m able to make plans for the future
18. It is no problem to have a sick leave, if payrtneror kids are ill.
19. | can be creative at work.

20. | can play games at work.

21. | can help people.

22. People male grateful for my help.

23. | can spend enough time with friends.

24. | can go easily on holidays.

25. | can learn new things at work.

26. | can bring in new ideas at work.

27. A thought experiment: You are in the year 2025. Machines do most of the work but my w
still needed.

ork is
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Method:

1.10 Opinion Barometer about Care and Housework

Topics of the method:

Enhance understanding about sharingaok responsibilities in family and gender stereotypes
about roles in family.

Target group:

11-13 years old.

Implementation and limits:

Number of Participants: 2P5.

Situation:

It can be an advantagelife facilitator knows the students alredthe tutoror the class leader
teacher).

Necessary material:

1 paper sheets 150/50cm iy e/ landligrden s agr ee 0.
1 markers in diverse colors.

Preparation:

It is necessary to prepares in advance a number of statemnesgigarate sheets of papEne
statements are as follows:
1 Dish washing is not a job fanen?, it is a job only forwomen*
1 Repairing the carismen®® s wo r k ‘vaomeh*skoald notglo it.
T Agood parent satisfies all their chil
1 Children should live with their motihe@nd fathei 0 t her wi s e t h e meniv
andwomen*should behave.
Only the father I hewansthemoidy.r ead wi nner 0
The father is the most important member of the fainiy earns the money and, therefc
should take the important cisions.
1 The mother is the most important member of the family because she knows how to
up the childrerand keep the family together, therefore, she should take the important
decisions.

= =4

Time:

45 min.

Rooms:

Class room

Instructions and procedure

1 The teacher makes an introduction (5 min) about \ifaailyd ¢ a n Hetsheaemplain:
that there are different types of familiesvith children or without, tw@r moreparents
taking care, one parent who takes care alone of the children, grandfisiregis same
household etc. The important is not how many members it has, but what are the
relationships between them, because normally in the family people are taking care f
another, they love and respect each other. Care in the family is rielaeche duties that
are shared sometimes fair, sometimes not so much.
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1 After the introduction the teacher explains thethod(30 min):

A 1 will read out some statements and | invite you to think about it an position your

the signs thae” say “webli | dagagree’”.
spectrum in between those two.

A Pleaseisten to each other and be patient and respectful to the opinions of al
students.

A Instructions: After seeing and hearing the statements, read ligabieer, the studer
may choose to go to the left or to the right if they agree or disagree with them
stay in the middle in case they hesitate.

1 After each statement the teacher should ask the students to motivate their choices
to stimulde a discussion between them. The role of the teacher is of a facilitator, es
not impose hisher own opinion or give examples from*her own life experiences. T
idea is to create a safe space, where students may explain their opinions fraimdiyt
being blamed.

1 Summarising the game (5 min) and congratulate the students for their toleran
frankness. Explain them that the discussion makes clear that:

It is farer to distribute the duties at home in such a way that all family member
free time as well, which they can spend together or enjoy themselves with thin
find interesting. Men* and women* boys* and girls* have equal rights artlis
equality should start from the family. This means, that all family members shoul
equalresponsibilities for the kids and the housework.

A Nowadays life has changed a lot and we should not make such strict division ¢
and female jobs. All jobs are equally good and respectable. Housework and ¢
could be done by theirls* as well asdy theboys* It is not fair to leave it onlyo our,
mothers, sisters and grandmothers as they are busy with work or stutilgejusir
fathers, brothers and grandfather.

Aims of the method:

The participants will have the chance to discusssafe spae what are their believes about
gender roles in families. They will be provided with a tool to explore distribution of househo
care responsibilities in their own families and gather testimonies about real time use.

What significance does gender bawu this method?

This method addresses stereotypes about gender roles in care and in families.

How does the method broaden the ideas on vocational possibilibeyf?

The method will show that care is not only female field, sharing responstbititicare at home i
good start to overcome at early age barriers to choose later profession which is related to ¢

To what extent does the method highlight paths oftnaditional behaviour?

The method is entirely dedicated to discussing and cotifigp statements, which are based on
traditional behaviours in family. Frank discussion on the topic can open space for reflection
fair in contemporary life of families and respect and love in family which is far more importa
than stereotypicabies.

Variations:

Depending on the size of the grouptatements for discussion might be more or less than se

Aftermath:

Participants could be asked to observe their family for a week and do a small résedirole use
survey. They should onlfill in the table below which will give them very clear picture ak
distribution of family responsibilities in their own families, which will be discussed at the
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lesson.The task is tabserve carefully family for one week and calculate how thetadnld the
children, living together in the family (in one household) distribute their time. Participants I
make a simple table for every day and calculate the results for the whole week:

Sister /
Hours on Monday for Mom Dad Granma | Grandpa | = = | ... Me
Brother

Work/study

Cleaning, washing, cooking
Small repair work in the
house and/or in the car
CareWork or carefor
children

Rest- television, books,
cinema, hobby, meetings
with friends.

Sleep

It is good to plan twéimeslotson that subject. The first one may start with the described gan
discussion, which is good to continue after students presensthalktime surveys and discuss
them in class.

Comments, experiences, tips, risks:

The aly risk is the discussion to go out of the topic. The role of the teacher should be to br
back. It is very importarthat therules about common respewill be followed. Sometimes
students do not want to disclose family situations where therelencie or difficult relationship
between parents, so the teacher should pay attention how to calm down the emotions and
conversation on the ways of sharing of care responsibilities, nevertheless of the gender.

Sources of the method:

The methods developed by Magdanela Delinesheva, Roza Dimova and Tatyana Kmetova
of Womendés Studies and PoliciEgygalunidrerLitf
the European Youth Foundationto the Council of Europe in the framework of theAll

Different, All Equal " European Youth Campaign for Diversity, Human Rights and Participati
2007. More about the lssn:

http://www.cwsp.bg/en/htmls/page.php?category=500&id=910

More about the projeclittp://www.cwsp.bg/en/himls/page.php?category=504&id=899
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Method:

1.11 Norms andExpectations

Topics of the method (Which topics are raised?):

Sensitize on the topics of perception, expectations and limitations young people face in the
choices due to gendered norms; enhamckerstanding of how gender norms are linked to you
peopl sdpmeriehces/otinequality and discrimination.

Target group:

Young people.

Implementation and limits:

Number of participants:120.

Necessary material:

Markers for each participar;big flipcharts; handouts with the questions for discussion.

Preparation:

A handout with the questions for discussion should be prepared.

Time:

60 min.

Rooms:

The room should have a wall that 5 flipcharts could be stuck on the wall with a tape.

Instructions and procedure:

1 Hang 5 flipcharts on the wall

1 Each flipchart should have one title that symbolises the environment/structure which
an impact omirls* andboys*s oci al i zati on, produce O0a
about masculinitgnd femininity: SCHOOL, FAMILY, SOCIETY, FRIENDS, PARTNER

1 Each flipchart should be divided into two parts by a vertical line: one part should be
mar kWodhenfo , t h &endot.her A

1 Ask each participant individually to think about the main factors whichritesthe
expectations ogjirls* andboys*in each environment (structure) and wiiitethese
expectation on each flipchart in a respective part. (10 min)

1 When the participants will finish the writing their thoughts into flipcharts, the modera

will divid e the participants into 5 groups.

A Each group should discuss the content of an assigned environment on the flipch
min).

A What difference do you identify betweginls*6 a hoys®® expect at i o
concrete environment?

A How these expectatis and norms can impact ginls* andboys®® v ocat i o

A What should be done to overcome the pressures experienced by young people t
conform the expectations about femininity and masculinity?

Each group should provide the summary of the groupudBong25min).

Reflection on the results of the findings about expectations and norms of femininity ¢

masculinity and their impact on professional choices (10 min). The following points ¢

some suggestions for reflecting on results of working group
Compare how gender norms and expectation diffeldonot differaccording to the

= =4
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context

A What challenges fovomen*andmen* occur when they follow these norms?

A How nontraditional professional choices can have an impact changing gendered
norms?

A What des it mean for people who can not or do not want to follow these norms?

Aims of the method:

This method is suitable to explore gender norms and societal expectations which create be
about what it means to bebay* or a girt in thesociety they Nein. It also assists to recognise
how these beliefs affect the professional choices and limit these choigesnfi@n*andmen*.

What significance does gender have in this method?

By applying the method described in this exercise, the facilitator ssEs@ender stereotypes a

their negative impact ogirls*6 @oystd6 ever yday | i ves and pr (
also gives insight to understand the link between gender socialisation and gender inequalit
raises challengesto overcofiea c cept ed o and Anor mal i sedo
masculinity.

How does the method broaden the ideas on vocational possibilibeysf?

This method can facilitate discussions on impact of gender stereotyjies/$ v oc at i
choices and ientify the ways how to challenge the norms and beliefs in order to promote ch
for boys*to untypical professions.

Comments, experiences, tips, risks:

This method provides the possibilitystarta discussion and explore the beliefs concerning wt
it means to be hoy* or a girl in the society they live in; facilitate the debates about segregat
professions along gender lines and limits for professional choices due to negative impacts
stereotypes; can help to identify how socialization astitutions construct norms of femininity
and masculinity and challenges to change them.

Sources of the method:

Van der Veur, D., Vrethem, K., Titley, G., Téth, @007. Gender MattersA manual on
addressing genddrased violence affecting young pem@buncil of Europe
http://eycb.coe.int/gendermatters/

Mediterranean Institute of Gender Studies (20Yauth4Youth: A manual f&mpowering young
peoplein preventinggenderbased violencéhrough peeeducation.
www.medinstgenderstudies.org/wgcontent/uploads/Y4¥Manual_digital v12.pdf
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Method:

1.12 Occupation through gender glasses

Topics of the method:

Gender sensitive approach in analysis of the representations of occupations and reflection
own stereotyped attitudes and perceptions on occupations through gender glasses.

Target group:

This method is developed for teachers, occupationalsabans, workers at employment offices

Necessary material:

Flip chart, marker, computer and projector, handouts, copies of material for analysis.

Preparation:

Handout with following questions:
1 What is the main message of the audio and visualriaBte
1 Whom does the material address? In what way?
1 How arethe following occupationsepresented: kindergarten teachers, nurse?
1 How is gender represented in these materials?
1 How should the material addrdssys*in order to fosteboys*for care occupatius? (for
example, kindergarten teacher, nurse).

Time:

90 min.

Implementation and limits:

Number of Participant$-20.

Rooms:1 (spacious room, so participants can work in smaller groups)

Situation:The method can be exercised during the worksphmferably in the first part, when
there is more concentration, since the method opens up space for deepened discussion or
perceptions of occupations and social influences and the roles of school, parents, friends, ¢
and gendered norms ongils occupational orientation/choices.

The method is based on the analysis of material about occupational orientation gath@ogd*fc
in Care project. Participants first have the opportunity to watch some of the material (audio
other material fronschoolbooks/manuals for teachers) and then analyses the material throu
discussions in smaller groups and then together in a plenary session.

Instructions and procedure:

1 The method encourages participants to reflect on occupations through thetpersec
gender and address gender stereotypes and gendered perceptions in relation to occ
(10 minutes);

Ask the participants to watch/listen to the material:

a) United States Department of Labor, Bureau of Labor Statistics, Occupational Out
Handook, Kindergarten and Elementary School Teachers:
https://www.bls.gov/ooh/educatiortraining -and-library/kindergarten -and-
elementary-schml-teachers.htm

b) Occupational Videe Early Childhood Educator, Government of Alberta, Canada:
https://www.youtube.com/watch?v=9DJzMTQjsOA(app. 15 minutes);

1 Individual work: Participants get haodts with questions:

o0 What is the main message of the audio and visual material?
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o Whom does the material address? In what way?

o How are the following occupatiomepresentedkindergarten teachers, horhased
carer?

o0 How is gender represented in these malg?i

o How should the material addrdssys*in order to fosteboys*for care occupation!
(for example, kindergarten teacher, hebased care?)

1 Taking notes and writing answers (app. 15 minutes)

1 Work in smaller groups: Participants share their answetslacides who will report
main conclusion to the whole group in the plenary session (10 minutes)

1 Plenary session: Collect the answers from all groups and write them on flip chart.
Discuss the main conclusions and innovative ways on how to fosysr for care
occupations. (30 minutes).

Aims of the method:

The aim of the method is to reflect on occupations through the gender sensitive perspective
suitable for groups of teachers, occupational counsellors and workers at employment office|
reflect and to develop ways, how they could through their professional work lbosterfor care
professions (andirls* for professions in science, ICT).

What significance does gender have in this method?

The method enables participants to reflect endgred norms and stereotypes related to
representations of occupations. Further, the method addresses also own perceptions, stere(
about genders. The goal is to reflect how their own work with young people about occupatio
orientation could be del@ped in a more gender sensitive way.

How does the method broaden the ideas on vocational possibilibeyof

The analysis of the material directly points to the gendered representations of occupations g
a discussion new ideas and ways hovogierboys*for care professions can be developed.

To what extent does the method highlight paths oftnaditional behaviour?

With gender sensitive approach in analysis of awtsaal material about representations of
occupations and by showing diféat material of occupational representations, for example, th
video film about kindergarten teacher in Austria, the method encourages participants to think
occupations through gender sensitive glasses.

Variations:

The material for analysis depenals the choice of workshop moderator and can vary from cou
to country.

Comments, experiences, tips, risks:

The risk of strengthening gender stereotypes in relation to care and care related occupation
Question might arise, why do we naaén*in care professions? It might be good idea to have ¢
input about gender stereotypes together with the introduction of the method.

Sources of the method:

The method was developed by Giva Humer (FH
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Method:

1.13 Social Barometer on Gender & Jobs

Topics of the method:

Intro into the topic, exchange of positions, getting to know positions within the group, starte
reflection.

Target group:

14 years and older.

Implementation and limits:

Number of paicipants:10- 15.

Situation:

Starter for a seminar

Necessary material:

Room with enough space (for 10 participants: minimum 6m x 2.5m, better a bit more), thes
bel ow); paper sheets: one saying feYESo t(a

Time:

Flexible between 15 and 60 minutéepending on number of questions and mood of particips

Rooms:

One room. Big enough that each participant can move forward (maximum: circa 15 steps).

Instructions and procedure:

T Pin theoh YYE$/eN sheet on opposite side
is best to have a relatively long walk in between (like minimum 5m for 10 participant

T Ask the group to stand up, whil e you
know your personal view on the topic. It is not (yet) for a controversial discussion,
can take place after the activity. It is just for you to take a stand on your opinion,
know the opinions of the others, and think about these. | will readrder of sentence
and you are asked if you agree or not. After every sentence (or thesis), you have to
you agreei t hen you wal k ot odviag agr eteh e( wiaYl EKS
stronger you agree, the wdrsadlereisyaminvisilbed
in the middle, meaning you are neutral, neither yes nor no. Take a stand wherever
most comfortable. When everybody is positioned, | will ask some of you for their of
OWhy are you st anedyounrgasanficempeReasivéhi H8 Zestence
maxi mum, before we turn to the next t

1 The instructor should prepare minimum 3 theses, bet®r Bhe number very muc
depends on the group atmosphere. Read the 1st thesis, ask the participaets tdita
position. Interviewa few of them (about 3). Make sure they do not respond to each
and start a controversial dynamic.

1 After 3 to 5 answers another round begins. Start over by reading another thesis. Ir
different people now.

1 After thelast thesis you ask the group to sit down again.

Aims of the method:
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Step into the topic, exchange of positions about gender roles, critical reflection of gender
segregated jobs, benefits of Care Jobs.

What significance does gender have in this method?

Gender aspects and gender gap are central aspects of this method. Participants can exper
positive and negative aspects from different kinds of occupations. The method can help bre¢
with the idea of sealled femaleand male occupations. It psl participants to understand genc
sensitive aspects.

How does the method broaden the ideas on vocational possibilibeysf?

Boys* can experience different aspect around care work. Benefits of Care profession will be
visible. Traditional modebf distribution of paid and unpaid work between the genders will be
critically reflected.

To what extent does the method highlight paths oftnaditional behaviour?

The methodaskes the participants to reconsider their ideas about some social topiested to
gender . I can help to reflect on things

Variations:

It is always possible to set a different focus, with providing other statements. E.g. if you wa
set the focus more on gender aspectsiemaestions focusing more on gender aspects. This
method is quite variable, but modification works better with experience with the exercise.

Aftermath:

You should do a reflection on the method when everybody is sitting down againaMaiart the
relecti on with the open quesdbooni WHatww wdas
you?0 You can then open the space for a
issues of each thesis and question stereotypes of the patBcipan

Comments, experiences, tips, risks:

1 The ideal group size is 10 to 16. Less than 6 or more than 17 might not make sense

1 The instructor should maintain a moderate, neutral position.

1 Nobody is obliged to give reasons for their position (but shoukhbeuraged to do so).

1 The activity structure is open to many overall (potentially controversial) topics, dep
on your theses, from organizational development to political topics.

Sources of the method:

Blum, H., Knittel, G.: Training zum gewaltfrem Eingreifen gegen Rassismus und rechtsextre
Gewalt.KoIn 1994 (Training on nowiolent intervention against racism and righihg extremist
violence. Cologne 1994).

Theses:

- Men* chose their profession according to salary, wiwtenen*do so accordalg to social impact.
- Caring is more natural favomen*than formen*,

- Men* as educators have no fundamentally different working stylewloanen* (Variation: Male
nurses care differently than female nurses.)

- Boys* need more male educators.

- Many mde nurses are affected by the prejudice of being gay.

- Caring profession offer secure conditions

- Men* in caring professions have better opportunities for Wibekbalance than those in non
caring jobs.

-é .
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Method:

1.14 The Boys* Girls* in my class/ grap

Topics of the method:

Diversity of boys*girls* in a certain group, make differences visible; reflect on relationships
between children/youth and own relationship to them.

Target group:

People who work with a set group of youth for a while

Necesary material:

Enough copies of the worksheet (see the annex).

Preparation:

Make enough copies of the worksheet according to the group size.

Time:

307 120 min.

Implementation and limits:

Number of participant®0
Rooms:If small group work is irgnded it is a good idea to have several rooms.

Instructions and procedure:

T The participants of the tr ai lpoystigrls*anny
groupo. They have the task of fhboys*girlstg
of the group they are working with, and to answer the questions in the middle. Wher
introducing the exercise, please stress that it is about directing your viewpoint on ing
differences betweelnoys*girls* within the group oboys*¥girls*, makingrelationships
within that group visible at the same time.

1 Point out during the introduction that explanations indicating different social position
desired. But the view on thmys* girls* can also be plainly descriptive, for a start.

1 The questionsn the work sheet are:

A Who are théboys*or girls*? What are their characteristics?

A This refers to the individuddoys* girls* in their individualities.

A What separates thmys* or girls*? What connects them?

A This refers to the relationships among biogs* in theboys* grouphjirls* in thegirls*
group.

T The foll owing questions might be helop
individually):

A Which experiences do thmys*or girls* have? (Where and how did they grow up,
siblings, experiencesf exclusion and violence)

How do theboys?* girls* present themselves to me?

What interactions exist betwebnys* andgirls*?

How stable are the friendships within the group?

Do | see hierarchies among theys* girls*?

Do | have presumptions abdiie system of hegemonic masculinity (who are the

bearers of Ahegemonico masculinity,

or of normative femininity (who is a representative of normative femininity, who
represents deviant femininity)?

Too Too oo o o
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Whatfuture perspectives do theys*girls* have? How are careers, vocational cho
and care work thought in their future?

Do | take the different experienceshafys* girls* into consideration?

Who do | notice, who gets how much attention from me? Wherengrsympathies
directed at?

Which boys* girls* challenge me specifically? What is it about them that challeng
me?

o oo Do

Aims of the method:

Learning to understand dynamics within groupbmyjs*girls*, particularly within gender
homogenous groups. Undeamsting the relations between individuality, group affiliation,
homogenizations and the dynamics resulting from them (e.g. pressure toaomiormity) and
learning to productively influence them.

What significance does gender have in this method?

The honogenization of groups based on gender is questioned by this method and it opens
space to see the diversity and difference between individual children/youth, which might ng
easy to see in everyday activitidéso, the method gives space to et on the own relationship
with children/youth and how this is modelled by certain patterns or expectations.

To what extent does the method highlight paths oftnaditional behaviour?

The method also heightens the sensibility for the different péthsretraditional behaviors whic
manyboys* already try to live and which need to be supported.

Variations:

Provide enough time for the analysiat least 30 min. You then either let everyone present th
worksheet for the whole group and ask afewnnsights or thoughts about specbimys* girls*
or about group dynamics. Or you divide the group into smaller groups, in which the work of
everyone is shared and discussed. Afterwards, special results should be collected in the w
group. Please taktime and quietness to reflect on Hwg/s* girls* of your classes and groups a
to look closely at how the differebbys* andgirls* are and how their relationships are
constructed.

Sources of the method:

Author: Bernard Kénnecke, developed inthe@j ect AJungenarbeit
(www.jungenarbeit-und-schule.dg

Further devel olmpmetheniatron Guidadinepfor tnjersectional‘Peer Violence
Prevent i wwevigWdgsdas.de (
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OO

Boys of my group
1. Who they are? How they are?
2. What similarities do they have? What seperates them?

Girls of my group
1. Who they are? How they are?
2. What similarities do they have? What seperates them?

SCoo™.



Method:

1.15 The Job Master-Quiz

Topics of the method:

Benefits in care occupation, caring masculinity, gender aspects.

Target group:

12 years and older.

Implementation and limits:

Number of participants: 420.

Situation:

This method fits in any situation and time of the day. It works as a closing method.

Necessary material:

Blackboard, poster or flipchart, something to write eamng) Something to throw (e.g. ball);
handouts.

Preparation:

Sheets with questions; plain sheets of paper; pens, a watch.

Time:
20 min.

Room:

Big enough to build teams.

Instructions and procedure:

1 Write the raster of points on the blackboard, postdlipchart. Be aware, that the fields
should be big enough to score with the Ball.

1 Split into small teams.

1 Ask each team to find a name for the team.

1 Write down the names of the groups and keep some space for counting the points.

1 Each group gets oneestt with the questions on, a pen and some sheets of paper to v
on.

1 On the sheet with the questions on, the participants see how much pints worth each
question is.

1 One member of team X throws the ball towards the paistier (which is on the
blackboard. If the ball hits for example the field with the number A20tbe, facilitator
reads the question A20 and team X has to answer it. The other team(s) have to decic
team X gets the points. this situationt needs a moderator. The Numlérich got ht
says how many points the question is worth, e.g. A20 means 20 points.

1 The group with the most points wins. After a question was answered cross it on the
Necessary to mentioithe roles in the team change: Each person asks the question, throws
ball, etc. at least once. The whole group has to answer the questions (except the question
something else).

1°' Tip: You could change the order of asking the teams. You start e.g. with group X, thenY,
Next round you start with Z or Y. Makéise quiz more spontaneous.
2" Tip: It is up to you, if you set a tirdémit for each or some questions. Matiyes, it makes
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sense.

Aims of the method:

Reflecting on jobs, gender aspects; getting new ideas on jobs; Positive effects of carrying
masculinties. A larger variety of occupational choices. A sophisticated view on career aims.
Benefits of paid care work.

Fairness in working together in teams and giving points to other teams.

What significance does gender have in this method?

Gender aspectd gender gap are central aspects of this method. Participants can experier
positive and negative aspects from different kinds of occupations. The method can help bre
with the idea of s@alled femaleand male occupations. It helps participantariderstand gende
sensitive aspects.

How does the method broaden the ideas on vocational possibilibeysf?

Theboys* get ideas on different jobs and reflect on occupationswdk balance, workamily
balance.

To what extent does the methodHight paths of noftraditional behaviour?

The method supports individuals on decision making on occupations and gives ideas of dif]
family lifestyles and ways of working.

Variations:

The quiz can be modified in finding new and/or specific questand creative ways to play it.

Aftermath:

Suits with every method. Can be good to finish the workshop before the closing reflecting r

Comments, experiences, tips, risks:

It can happen that participants only focus on winning and not on theitsgdfc Just keep an eye
on it. There is always a risk on producing (new) stereotypes, so be aware of a good moder
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Questions:

A20 Name four jobs you think they are typical fsomen* Give a reason why you think so!

A40 You are becoming a dad an@nt to have a parental leave. Where can you get information
and support?

A60 Name six jobs in social work!

A80 What means gender pay gap?

A100Ask a person of your team for a rgdaying game: You are a wontaat a job interview.

Questions afterwards: Nét was easy? What was hard?

B20 Name four jobs you think they are typical foen* Give a reason why you think so!
B40 Find five examples for unpaid work!

B60 Make an interview with one teamember: Pro and contra on social occupations!
Questions afterards: What was easy? What was hard?

B80 Discuss in the group: Pro and contra on working-pam¢ as a man.

B100Ask a person of your team for a rgdaying game: You are a man at a job interview.

Questions afterwards: What was easy? What was hard?

C20Name six jobs in health care!

C40What means care occupations? Give a definition and one example!

C60Make an interview with one teamember: Pro and contra on healthcare occupations!
Questions afterwards: What was easy? What was hard?

C80Discuss in the gup: Pro and contra of sharing the work in the household.
C100Discuss in the group: Why do you think there is a difference between typical johstidr

andwomen*and where does it come fr@m

D20e .
D40e .
D60é .
D80é .
D100é .
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Method:

1.16 Typical Day at the Age of 30

Topics of the method:

Helps to reflect on the own expectations for the future and future life plans concerning work
relationships.

Targd group:

Youth and children from 12 years and upwsard

Necessary material:

Pens and paper.

Preparation:

Think about which questions to ask the group you are working with.

Time:

Approx. 45 min., depending on group size.

Implementation and limits?

Number of participant$-10;
Rooms:one room;
Situation:The group should alreadyow one anothea little and have some trust for each othe

Instructions and procedure:

1 Hand out pen and paper to all participants.

1 The participants should sit in dared position and if they waid, they can close their
eyes.

1 The facilitators now pose some questions about an imagined futureyaiuithg people
when they are 30 years old:

When do you get up?

Where do you go?

Who sits next to you?

Are you alone?

Whereand what do you eat for breakfast?

Where doyou spend most of you time outside the hGuse

How do you have/earn money to live?

Who do you spend time with

Do you have children?

How much time daily do you spend on taking care of your children?

Etc.

1 The morequestions the facilitator asks, the more detailed the participants vision of th
future is going to be.

1 Following-up the results can be presented to the other participants and a discussion
the method can be initiated by the following questions:
A s this a nice or not so nice perspective for your future?
A What did you find interesting, surprising or new about the perspectives of the oth

participants?
A Do you think you can achieve what you long for and what do you need for this? (
sense of educan, job experience, financial support, social environment, etc.).

Too Too Too oo oo oo oo oo o To o
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Aims of the method (What shall the participants achieve?):

The method aim® raise awareness amonggbung peoplebout their perspectives on their ow
future and what they imagine thdife is going to be like. This can be a foundation to question
stereotypical ideas about the world of work and care and can hglprti@pantdo get a clearer
image of their ideas and perspectives.

To what extent does the method highlight paths oftnaditional behaviour?

Depending on the raised questions the methoguoaiucequestions on how care work is
distributed and what kind of professiaihe participantgspire to. There is a possibility to, for
example, question the sabeeadwinner modednd make ambiguities, thabung peopldave
about their expected role, accessible.

Comments, experiences, tips, risks:

Before starting with thenethod,it can be a good idea to make it clear, that the perspectives t
participantframe should be reigtic. They should not look like: Waking up at 11am to buy a
castle, 12 PM flying to New York with private Jet to record a newHtbp-Album, and so on.

It is possible that after the methods the participants express fear for their future (e.g. throug
lliness, unemployment, war, etc.)

Sources of the method:

Miguel Diaz and Rolf Tiemanr(2006):Methoden zur Férderung sozialer Kompetenzen und z
Berufsund Lebensplanung von Jungé&in Reader fir die soziale Gruppenarieit Jungen
erstellt vom Bremedurgen Biro und dem Projekt Neue Wege fir JuNgs.: N.N., 3132.
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Method:

1.17 Waking up in another gender

Topics of the method:

Sensitize on the topics of perceptions, agency, resources and restrictions people face bece
Gender or sexual orientatiolurther an understanding of dichotomous and stereotypical
ascriptions according to gender as well as gendered power structfiextion of one owns
behaviour, as well as that of others, and the organizational structures we work in e.g. scho(

Targetgroup:

Adults of different professions. So far has been used with teachers and social workers, but
used for other target groups as well.

Necessary material:

Handout, movable wall, cards to write on.

Preparation:

Handouts for all participarnts

You are a person with
another gender
another sexual orientation.

Time:

Intotal 1201 50 mi n . : introduction 156, individ

Implementation and limits:

Number of participantst-20.
Rooms:1 + extra rooms fosmall group work.
Situation:The group should already have built some trust with one another.

Instructions and procedure:

T I'ntroduction and presentation of t he
for participants to imagine the change® could experience in another gender or with
another sexual orientation specifically in the own field of work. To prevent a possible
di chotomization the formulation shoul
gender.

1 Individual work (approxXt 56 ) . Ask participants to i
they wake up and everything is as always, just they tb&irhave changed. Ask theim
chooseone of the options in the hand out and take 10 min. to answer the foll
guestions as hondgas possible:

What would change in your field of work?

How do your colleagues react?

How do your pupils react?

Do you yourself behave differently?

Do you think you would have more or less influence amongst your colleagues

class?

How do you feel whe performing your work activities?

Where does yausituation improve or worsen?

If you want to, you can also think about changes in the public as well as priva

To I I Do Do Do o I
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area.
1 After finishing the individual work participants come together in a small (with m;
persons) groups as homogenous as possible and discuss their impressions and im
(approx. 450) .
A Pl enary (approx 606). Collect the res
movable wall along the lines of the questions of the handouividrat chosen:
A Column:Chosergender (male, female, otherd)bsersexual orientation
A Row: Changes with colleagues, clients, myself, do | have more or less influer
Where does my situation improve/worsen?

Aims of the method:

The methodvaking up in andtergendei s sui t abl e for groups
agency, as well as those of others. A goal is to reflect how the own work is dependent on g
structures and conditions in the proper field of work as well as the gendered pescefiioeself
and others.

What significance does gender have in this method?

This method addresses power relations along gendered lines and how gender induenyciesy
activities due to our own behaviour and perceptions as well as that of othersefftoel opens u
a space to reflect about these dynamics and become more empathetic for the situation of ¢
people, as well as to be able to reflect on stereotypes people hold about people of different
as well as sexual orientations.

Variations:

Other intersectional categories can be chosen, sugtigisn or social background.

Comments, experiences, tips, risks:

Often in our daily life we do not differentiate what are physical and social markers of sex or
gender. The method is suited taickly delve into discussions on how people feel in situations
the own perception of oneself as well as the situation and conditions of others. It calls for a
imaginative view on the own situation including its possibilities and constrainie &ntasize
what wil | be better or worse in the new
projected on the freedoms of other group
wear. o0 By doi n gncyttchputperceivebehaiouiintd mare steeeotygieal
categories, as being either perceived as male or fdrehkviour as a womanl am like this (and
not different), as a man am like this (and not different). It can be a difficult task to acceseth
stereotypes as our given material, which we as trainers also are trying to access with this n
and thus be able to work with them without becoming moralizing or paternalistic. This nece
good skills to be able to cope with ambiguities, Hmttihe trainers as well as the participants. |
not so much about the stereotypes themselves as about being able to perceive them as an
about them as stereotypes and not as a perceived reality or truth.
The method stimulates discussion around &sdind gender: the participants often switch betv
physical markers and social situations. This can be used to start a deeper conversation on
embodiment of gender and gendebethaviour It can help to uncover the gendered structures
organizationsand be able to talk about them. The method necessitates to keep different leve
mind: The organizational structure of thwerkplace the colleagues, the pupils. An outcome ca
for example be, that as a man/woman there are more problems with thguedlézan with the
pupils. The method can be broadened intersectionally. We have added the Vegiingfup in
another sexual orientatio®ften participants also choose this option, which was very interes
in the plenary discussion, especially in thecussion about differences and similarities of the
impact of gender and sexual orientation.

Sources of the method:
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Oral source. The method was further developed in the prajeaiisgue Between the Genders,
GemTrExXi Gender Mainstreaming for Traineed ExperiandJungenarbeit und Schule
(Boyswork and school).
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Method:

1.18 Gender stereotypes in schoolbooks

Topic:

Making gender stereotypes in schoolboeksible.

Target group:

Teachers, occupational counsellors, youth {ftwsmal) educators.

Situation:

The method can be applied to people with different experienfmrsexample in this case the
counsellors in schools or teachers who wi

decisionmakingprocess€.g.with focus on boys?*).

Necessary material

Papers, markers, books dependimgwhich are used in the school.

Time:

At least 60 minutes (it can be extended to 2 hours)

Rooms: classrooms

Instructions and procedures:
1 Analysis of four variables presented in school textbooksffgfrent publishers:

o0 gender of main characters

o professions of characters

o “mal e and “femal e spaces

o0 Adjectives to describe boys*/men* and girls*/women*

1 After dividing the class in small groupthey should analyse the book in four different
steps:

o Step 1 Quantitative analysis of the characters of the stories presented in the b
identifying how many male and female characters are shown and which is the
in the story.

o Step 2. Identification of the professions of the main characters. Quantéative
gualitative analysis: in which professions are male and female characters
represented? Are boys* and men* represented doing any care activity both at
home/in the family, and in professions?

o Step 3. Analysis of the adjectives related with each charadhich adjectives are
used for female or male characters only? Which are used for both? Which mo
masculinity emerges from these adjectives?

o Step 4. Analysis of the spaces where these characters are represented. In wh
spaces are male and femalaracters located? Are they open or closed? Which
typology?

1 Once you have collected all the information and you have divided them by gender on
poster, retrace each step asking if they have some questions.

1 From their questions, start a debriefing iderto create a new imagination with positive
male/female role models not dependent of gender.

Aims of the method:

The method encourages participants to identify stereotyped and traditional gender construc
the school textbooks, thus reflecting loow a rigid division of gender roles may limit future
perspectives of boys* and girls*.

What significance does gender have in this method? Does the method open up to a gender
perspective?

Identifying stereotyped constructions of masculimityl femininity which are represented in

school textbooks is the first step towards a reflection on how school and didactic material ha
profound influence on the construction of
career choice®n this basis teachers and vocational counsellors can elaborate different didg
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materials which propose a more gender equal representation of boys*/men* and girls*/wom
the private sphere as well as in the world of professions.

How does the metid braden the ideas about vocational possibilities for boys*?

This method aims at reflecting on the influence that role models desftagchool text books
have on boys* and girls* in their choice of future careers. For instance, if no men* aregabrirg
care occupations, this will have a negative impact in broadening the perspectives of boys* i
area (and vice versa).

To what extent does the method highlight paths oftnaditional behaviour?

The method aims at reflecting on how text books/mncourage traditional behaviour based on
gender stereotypes, thus reflecting on the importance that, on the contrary, they promote dif
models of masculinity and femininity allowing boys*/girls* to act and choose on the basis of
attitudes angbreferences instead of social expectations.

Variations:

The method can be adapted to school texts of different typologies of sohotier educational
material as films or media.

Aftermath:

The method can be followed by the organization of schretings in which to discuss the
selection otextbooksand didactic material which promote gender equality and which include
models of caring masculinities.

Comments, experiences, tips, risks:

The main difficulty relates to the fact that teachers matybe free to select textbooks or that the
might not be able to identify textbooks which promote gender equal models, therefore the ri
that of producing feelings of frustration. However, this can be avoided through giving tips on
to use those #s (by adopting a critical attitude on them and asking the students to reflect on
as well as adding additional material. Moreover, it is possible to advocate for a meeting with
publishers to sensitize them on the matter.

Sources of the method:

Biemmi Irene (2010). Educazione sessisiereotipi di genere nei libri delle elementaorino:
Rosenberg & Sellier.
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Method:

1.19 Occupations through a gendetbased approach.

Topic:

The choice for a future occupation through

Target group:

Students n middle or high schoolAlso with people who work with children and youth to change
perspective on vocational choices.

Situation:

The method can be applied to students from different schools.

Necessary material:

Papers, markers, posters, computeith Internet connection; online repertories of occupati

(www.sorprendo.ii s an example of an Iltalian repertoi
Al | i ke it why é0 sectordand prdfessonal figufes pr of essi onal
Time:

Two meetings are suggested at 2 hours.eac

Rooms:

Classrooms.

Instructions and procedures:

First meeting:

T Step 1. Each student fills out t he wor k
facilitators will create a list of the professions and will divide them in relation with the person
generational tree they are related to. Discussions about how the professions have char
differences between genders, and the difference okegsmins between father/grandfather/gre
grandfather and mother/grandmother/gigr@ndmother.

1 Step 2. Aim:Improve the knowledge of the occupational areas and of the professional figur
are placed in the world of work.

 Theclassisdividedintogrpus of four and the Aprofessio
sheet is distributed. Each group is asked to insert the figures within the individual occupation
according to a logic shared by the group. Students are requested to askgudsiia profiles tha
they do not know and provide information, also referring to a subsequent consultat
professional online directories. The list of professions can be modified.

I The professions are divided four categories: the ones | like, tl@es | do not like, the ones | ¢
not know enough about, and ones | coul d b
€0 is distributed and we invite each st uc
promote a reflecionm how gender influences the stud

students to consult professional directories online at home alone or with their parents.

Second meeting:

1 SteplThe meeting begins by t ackfiensgs iuopn atlh ef iwgoy
ask students if among those there are some that are NOT suitable for boys*/girls*. Wi
professions on the blackboard in two columns and ask students to motivate the answer. Spa
for debriefing and facildtors write down the motivations. It is proposed to deepen the discuss
professions by examining (from the online forms) skills, knowledge, and necessary training
helping to reflect on the value that gender bias can assume.

1 Step2: Facilitatw i nvite students to take the work
stemming from the previous discussion.

I At this point facilitators ask those who have interviewed a worker to share the information the
collected (as an additional tastudents may be asked to interview people they know who carr
different jobs). The group tries to understand if the information that comes from the tes
corresponds or not to what is read in the grids of the repertoires of the professiondasenistion
can be useful to underline transformations that have affected some professional figu
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acquaintance who is a nurse without having taken a degree in nursing, a skilled worker who
the factory at fourteen...) and to explain the ris¢he levels of training required to enter the lab
market.
Finally, one or two videos are shown among the tools presented in the website of the Boys*
project where men* in care professions are interviewed. Then information is collected ad te
the feelings that the interviews brought up. Some questions are then asked of the stud
example:
o0 Does the interviewed man seem happy with the work he does?
o Would you like to find, when you are a parent, a male educator in your chilg
kindergarten?
o0 What would you say if your séfbrothet asked you for advice in choosing a nurs
profession?
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Great- Great Great- Great Great- Great- Great- Great
grandm grandfat grandm grandfat grand grandfat grandm grandfat
other her other her mother her other her
Grandm Grandfa Grandm Grandfa
other ther other ther
Uncle/ Parent Uncle/ Uncle/ Parent Uncle/
Auntie Auntie Auntie Auntie
T > < !
me

Aims of the method:

Understand how society has changed with respect to professions, promote awareness of occupati
and professional figes, increase awareness of stereotypical attitudes and perceptions in relation to

favour the possibility of choosing one's own objective in the light of new information, to being free
gender stereotypes.

What significance does gender havetlis method? Does the method open up to a gender ser
perspective?

By applying thismethodt he exerci se addresses

i _ _ gender
boys*® professional choices.

ster

How does the method broaden the ideas abocdtional possibilities for boys*?

The method can be used to tackle the issue of vocational possibilities of boys* and to broad
perspectives by reflecting on the motivations which are given by them and by proposing a larger spe
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possibleprofessions.

To what extent does the method highlight paths oftnaditional behaviour?

The method aims to reflect on the possibility that boys* and girls* may undertakeaatitional paths in
their future professions.

Variations:

It can be donavith a group of boys* only (or girls* and boys*).

Aftermath:

This exercise can be followed by more specific sessions of vocational orientation.

Comments, experiences, tips, risks:

Possible risks: the discussion reinforces the prejudices that boysgfirlrichave about suitable jobs for the
gender.
It is important that the facilitator/teacher is able to lead the discussion in a way which discusses the
assumptions about job segregation and present students with more options than those lthsethnitially
chosen.

Sources of the method:

Adaptation by Donatella All ori of the School
Italy

http://www.provincia.va.it/ProxyVFES.axd/null/r45857/PercofBlire-il-generedoc?ext=.doc (Website in
Italian)
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Method:

1.20 Men's* Work or Women's* Work?

Topics of the method:

To discover and discuss standardized gender roles and pergesteler stereotyping, with its implicatio
in terms of career opportunities

Target group:

Target group: 10 16 years of age
Teachers, trainers, counselldreverybody working wittyoung people.

Implementation and limits:

Work with a single childtudent, or with a group of 5 tol15 participants
Necessary material:

Paper and pens for all participants. Flipchart for the facilitator (for the group work).

Preparation:

Occupation checklist for all participants (see below).

Time:

60 to 100 min

Rooms:

No recommendatian

Instructions and procedure:

Step by step process (30 up to 60 min)

1 Ask student/s to efine occupations (10 minutes)
f Hand out <copi es o feachistOdent. Rpad the lstambclipatibnis antdi@scritie
any jobs stdents might not be familiar with.
f Student/ s fil]l out the checkl i st (20 min
Aibot ho.
1 Ask student/s how and why they answered the way they did. If in a group, write the result
flipchart. Askthe student/s to explain why they made their selections.
1 Debriefing/Discussion (30 to 40 minutes): Ask participant/s to discuss and to share:
o which group has the largest numibdi ma |l e* 6, Af emal e* 0, or
o why some jobs are traditionally gender desigd;
o what kind of research we can do to better understand the nature of the listed occy
e.g. in terms of opportunity, availability, skills required, etc.;
o find out the areas of controversy; if working in a bigger group, assign smaller grg
research those areas; etc.

Aims of the method:

Participants identify and analyse/reflect about traditional career paths.

Participants recognize ndraditional career opportunities.

Participants are open to listen to all viewpoints and are able to demelependent thinking regardi
gender roles.

What significance does gender have in this method? Does the method open up to a gender
perspective?

Gender stereotypes in career choices will be discussed and reflected.

How does the method broawl the ideas about vocational possibilities of boys*?
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By reflecting stereotypes, the gendered character of jobs is made visiblraNitional career choices &
a particular part of the exercise.

To what extent does the method highlight paths oftnaditional behaviour?

Traditional and stereotypical gender roles and ways they influence career choices will be reflec
become visible as contradicting individual sé

Variations:

There are options to continaetivities based on the first experience in different ways, e.qg.:
Ask student/s to choose one occupation and to write a short research paper about.

Sources of the method:

Activity from: Gender Equity Activity Booklet Alaska Department of Education:
https://education.alaska.gov/tls/cte/docs/nto/gender_equity.pdf
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Method:

1.21 Empathy Exchange

Topics of the method:

Intersectionality, diversity, exclusion/inclusion

Target goup:

Target group: 14 years and more
Teachers, trainers, counselldreverybody working wittyoung people.

Implementation and limits:

5-15 participants

Necessary material:

Paper and pens for all participants.

Preparation:

No preparation necessy.

Time:

50-80 min
Rooms:

No recommendatian
Instructions and procedure:
Step by step process

T Writing about @unf aiParticipanteasetdivided intd smalllg®upsnaf fou
five and asked to Anwbhéer tboattednenifwvaiyr lyy
T Reading each otherés respon KResporsa cals arei shuff
anonymously and distributed. No one receives his or her own response card. If that happer
again.
The facilitators partipate and speak first, modelling personal shaingin).
Being Ai n -wolkéithe graup (BCendndarticipants read the descriptions, express
they would have felt being Ain their shg
about the situation.
9 Debriefing/Discussion (30 minutes): Ask participants to discuss and to thleéireeactions to th
experience of entering someone el sebds | if
o what they have learned from that experience;
o are they aware of diverse exjgarces of mistreatment;
0 are they aware of complexity of personal identity;
o do they feel empathy to such an experience?
1 At the end it is important to reflect together with all the participants by asking some ques
their answers. It is important to ke clear, that some of the situations can also be stru
di scriminati on. ltds i mportant to name it

=a =

Aims of the method:

Participants reflect on entering someenk slite &gl experience.

Partcipants gain an understanding of other's problems, of common threats of mistreatment, of dive
exclusion.

Participants gain experience in giving and receiving emphatic responses to real stories of mistreal
injustice.
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What significance dae gender have in this method? Does the method open up to a gender ¢
perspective?

Gender stereotypes might be discussed and reflected.

How does the method broaden the ideas about vocational possibilities of boys*?

By reflecting stereotypes, ¢hgendered character of activities (also jobs) is made visible:trisditional
career choices can be made a particular part of the exercise.

To what extent does the method highlight paths oftnaditional behaviour?

Traditional and stereotypical wayd femininity and masculinity can be reflected; they become visib
contradicting individual sé6 interests and as

Sources of the method:

Activity from the Buy Your Opportunity Workshop, by Jonathan Kodet and Dia Mason (Am
Psychdogical Association), based on an experimental exercise developed by Paulo Freire
https://www.apa.org/pi/ses/resources/publications/opportuvitkshopkodet. wif

Further reading:

Kodet, Jonathan Mason, Dia A. (2017)Buy your opportunity: An experiential consciousnresising
workshop addressing economic inequality and meritocracy. Radical Pedagogy, 14(110B. 89
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Method :

1.22 My career inspiration

Topics of the method:

Role models, personal accomplishments,-traditional career choices

Target group:

14 years and more
Teachers, trainers, counselléreverybody working wittyoung people.

Implementation and limits:

Individual work

Necessary @terial:

Paper and pen for the participant.
Preparation:

No preparation necessary.
Time:

60 min

Rooms:

No recommendatian

Instructions and procedure:

Step by step process

T Writing about someone with theb and life the participant admires (&iinutes):
o What values, beliefs and ideals does the person live by?
What does the person do fojod?
How did the person get into their career or get the skills they needed?
What achievement(s) is the person proud of?
What challenges did the person overeotm get where they are?
How did the person overcome their challenges?
What qualifications do the person have?
What are some of the personsdé6 daily r
Who helped the person?
What skills or personal qualities do you like to have as well?
What can youdearn from the person?
9 Discussion (30 minutes): Ask participant to discuss and to sheaetions to the experience
entering someone el sebs | ife and struggl ¢
0o Whathave youearned from that experience and rese@arch
o0 Are youaware of what is needed follow the same challeng@s
o Are youaware ofthe complexity ofthe personal identity ofour role mode?
o Do youunderstandetterwhat is behind this successful career andyateready to follow
the same path@/hat do you need to do that?

OO0 O0OO0OO0OO0O0OO0O0O0o

Aims of the méhod:

Participans reflect someone's life, experience and achieventbasvant to imitate.

Participans gain an understanding of efforts needed and challethggamight have to overcome if the
choose the same life and career.

Participans self-reflect not only on the achievements of the role model but on the developmethisir
career path.
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What significance does gender have in this method? Does the method open up to a gender
perspective?

Gender stereotypes might be discussed and refle€hey can also be brought up by the facilitator
asking: What has this idea of your role model to do with gender?

How does the method broaden the ideas about vocational possibilities of boys*?

By reflecting stereotypes, the gendered character tofitaas (also jobs) is made visible. Ndaraditional
career choices can be made a particular part of the exercise.

To what extent does the method highlight paths oftnaditional behaviour?

Traditional and stereotypical ways of femininity and masdylican be reflected; they become visible
contradicting individual s6 interests and as

Sources of the method:

Careers New Zealand: My career inspiratiorexercise. Available athttps://www.careers.govt.nz/pla
your-career/getdeasfor-your-career/howto-getideasfor-your-career/#clD_7748
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Method:

1.23 REAL MEN

Topics of the method:

Masculinities,ideals and gender stereotypes

Target group:

12 years and more
Teachers, trainers, counselléreverybody working with boys*

Implementation and limits:

5-20 participants

Necessary material:

Paper and pens for all participants
Preparation:

No preparation necessary, could be an opener
Time:

40 min (depends on the size of the group)

Rooms:

No recommendatian

Instructions and procedure:

Step by step process

1
1

1

E

Writing about fAmen in generald (5 minutes
Hand out sheets of paper and pengdch participant. Ask them to number the two sides o
paper with 1 (front side) and 2 (back side).

Ask the participants to think about societal ideas about and expectations of men* and wr
down on page 1 (5 minutes).

o AHow do we p geoneraly what doeethe*society think about men*? What
dominant concept of masculinity? Which characteristics are typical for this concept?
describe this on the first page. o0

Writing about a man| like (5 minutes) Ask the participants to thk about a male person they |
and to describe this person on page 2 (5 minutes).

o iNow please think of a male person fr
work, or anywhere else that you like very much. Please describe on page 2 whye)
him. o

Readi ng each o tAskahe pasticipactsetarmw takeé thaimipapgr and form a bal
throw it around to someone who wants to catch it and read it. This way, participants re
othero6s ideas. Repeawnl]). hrowing several ti
Forming groups of two and talking about masculinity concepts (10 min).

Ask the participants to now find a partner (ideally someone they do not know very well) a
for 10 minutes about the following questions:

0 Are the characteristics we listed page 1 the same that we listed on page 2?

0 Where are they similar, where do they differ

o What can it mean when they are different?

Discussion (15 minutes): Ask participants to share what they have learned from writing,
and discussing theirideab® ut fAmen* in dgénéi &ko. adDdr iia
could talk about:

o ATy pi cal dife masculinity éembdodying societal concepts, costs to men
attempting to strictly adhere to dominant expectations of masculine ideology)
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o Changng ideas of masculinity over time and differences in different societies

o Hegemonic masculinity vs. devalued forms of masculinities (masculinity that is
domi nant at any given time, f.ew men*

o Diversity within mascuhities (e.g. in relation to social class, age, family status, €
identity, immigration status)

o Caring masculinities (setfoncepts & societal structures that make it possible/impog
for men* to embrace and enact values of care in their privatevarking lives)

0 Masculinities and vulnerability

This method should always finish with reflecting on what the people experienced and how they felt
You can use the following questions to start a reflection:

What do you think of the result?

Whatwas surprising/ not surprising for you?
Why do the two side differ so much/why not?
What do you think that makes with boys*/men*?
What would you change if you could?

O O O0OO0Oo

Aims of the method:

Participants gain an understanding of the diversity of masculinities

Participants reflect on the work it takes to perform and embody gender stereotypes.

Participants reflect on the characteristics of a hegemonic form of masculinity and how it can change
Caring Masculinity becomes evident with time, participants reflestiacharacteristics they like about
men* they know (side 2) usually these aspects are relational, emotional and personal parts. M
O0Real Mend are usually men* who care for oth

What significance does gender have in this method? Does thliednepen up to a gender sensi
perspective?

Stereotypes and masculinity ideals are discussed and reflected.
How does the method broaden the ideas about vocational possibilities of boys*?

By reflecting hegemony and stereotypes, the gendered afracdcactivities (also jobs) is made visik
Care is a particular part of the exercise.

To what extent does the method highlight paths oftnaditional behaviour?

Traditional and stereotypical ways of masculinity are reflected; they become visildentadicting
individual s6 interests and as subject to cha

Sources of the method:

Variation of an idea from: Bissuti, Romeo/Wolfl, Georg (2011): Stark aber Mi&tAodensammlung ur
Arbeitsunterlagen zur Jungenarbeit mit dem Schwerpunkt GewaltpidverBundesministerium fi
Unterricht, Kunst und Kultur (Abteilung GM/Gender und Schule), Vienna, 2nd Eg
http://www.eduhi.at/dl/starkaberwiebroschre2011linte.pdf
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Method:

1.24 Inspiring social Movements

Topics of the method:

Finding examples of social movements, which had a vision and made society a better place

Target group:

Pupils of 12 years and more
Vocational counsellors, teachers, youth workeesverybody working wittyoung people.

Necessary material:

Sheet of paper and pencil; cards to write on

Time:

Up to 30 min.: introduction 26, small groups

Implementation and limits:

Number of participants: 6 25.
Rooms: A room big enough for working $small groups or additional rooms
Situation (Time of the day/atmosphere/concentration): Participants should not be too tired to think.

Instructions and procedure:

1 Introduction: Please have a little chat with your neighbour and answer the followirtgpgues
o Do you know any social movements which had a vision and changed societies
better?
o What was the vision and what did the people do? You have 10 Minutes.
After the 10 Minuteshe facilitatorcollect the social movements and visions on a fiigd.
Now you can start a discussion on the movements. All participants should start from th
knowledge so please (let) explain the things some of them might not know. Make sure ev
know what the movement wanted to achieve.
1 Try to make theparicipantsthink what the movements have to do with them personally. Yo
also bring up some idea concerning gender and social movements for equality.
1 You can use the following questions:
What do these groups achieve?
How did they do it?
Why do you thitk that was necessary?
What would you fight for? What would be worth breaking the rules?
What would you need to do that?
What do these movements do to a society? What would be without them?

E

O O O0OO0OO0Oo

Aims of the method:

The method intends to look for examples vehpeople acted according to visions and made social ¢
possible.

What significance does gender have in this method?

The method focusses on good examples of social movements and there can be examples of genc
movements.

How does the methdokroaden the ideas about vocational possibilities of boys*?

The method is more broadly about how to act for change. This can be applied to gender equ
strengthening boys* for pursuing care occupations in further discussions.

To what extent does ¢imethod highlight paths of ndraditional behaviour?

The method can show that if you follow your vision and do not repeat traditional behaviour, social
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is possible.
Comments, experiences, tips, risks:

Make sure, that you know some exampleésth e parti ci pant s
USA, women rights movement or the anticlear movement in Germany.

donot

K n (

Sources of the method:

Developed by Daniel Holtermann, for the purpose oBbgs in Caregroject.
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Method:

1.25 Think 7 Pair - Share

Topics of the method:

Finding foundation of a society with gender equality

Target group:

Pupils of 14 years and more
Vocational counsellors, teachers, youth workeesverybody working wittyoung people.

Necessary material:

Sheet of pper and pencil; cards to write on, flipchart

Time:

Up to 50 min.: introduction 56, individual w

Implementation and limits:

Number of participants: 6 25.
Rooms: A room big enough for working in small groupsauditional rooms
Situation (Time of the day/atmosphere/concentration): Participants should not be too tired to think.

Instructions and procedure:

Introduction: This method has e parts: Think Pairi Share.

1 Think (10 min} Individual work. If you lke, take notes on the following questions:
0o What would a society with gender equality look like?
0 What are important basic principles of a society with gender equality?
0 What would be the biggest changes in comparison to the society we live in now?

1 Pair (15 min): Exchange with other participants about their answers. Collect similarities on
Please collect only one similarity per card.

1 Share (25 min): Collect the cards in the plenary situation on a flipcharts. Ask if the
understandable.

1 Afterwardsdiscussion about similarities and differences in what the participants Wropt make
sure that the participant understand that gender equality is no easily achieved and that it n
of all members of society. You can use the following questioa feflection:

o0 Why is there no gender equality yet?

Why is it so difficult to achieve?

What would you personally need to change inrymehaviour to make it better?

What would be things everybody has to change?

Do you know examples where things in sociedye changed profoundly?

O O OO

Aims of the method:

The method intends to make the individual vision of a gender equal society clearer and find sin
between the visions.

What significance does gender have in this method?

The method focusses on genequality.

How does the method broaden the ideas about vocational possibilities of boys*?

I n a society with gender equality ités proba

To what extent does the method highlight paths oftraditional kehaviour?

The method can show that you can create your vision and that can incluttaditonal behaviour.

Comments, experiences, tips, risks:
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Make sure thathe participant see how difficult it is to change structures so old and historically sted

but to encourage to start changing by themselves.

Sources of the method:

Developed byRiccarda Eggemann amhniel Holtermann, for the purpose of teys in Cargroject.
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Method:

1.26 Headstand

Topics of the method:

Finding ways of how to makeegder equality reality in society

Target group:

Pupils of 14years analder.
Vocational counsellors, teachers, youth workeeserybody working witlyoung people.

Necessary material:

Flipchart and flipchart markers

Time:

Up to 25 min.: workingvi t h negati ve statements 10’ , r

Implementation and limits:

Number of participants: 6 25.
Rooms: A room big enough for working in small groups, or additional rooms

Instructions and procedure:

1 Introduction: Plenargituation.
1 Discuss with the person next to you the following question:
o What can society do to enforce genatequality? (5 min.)
1 Collecton of allthe answers to the question on a flipchart. (5 min.)
1 For every statement find tlopposite andvrite it next to the negative statement. (15 min.)
1 Afterwards discussignwhere the participants can share their doubts about the chance t
change things. You can use the following questions to get into a reflection:
o Which of the positive statements could beeotrue? Which ones not? Why?
o What is most important to you? Where would you not do any compromise?
o What is needed to do these things?
o What can you personally do? What should everybody do?
o Why is it easy/hard to believe in these things to change?

Aims of the method:

Identify what society could do better in terms of gender equality.

What significance does gender have in this method?

The method focusses on gender equality.

How does the method broaden the ideas about vocational possibilities of boys*?

If there is more gender equalsociety, there should be more vocational possibilities forthoys

To what extent does the method highlight paths oftnaditional behaviour?

Gender equality means that tr adi toinontraditionay
behaviour is more likely to happen.

Comments, experiences, tips, risks:

Make sure, that you find at least one positive for every negative statement.
Sources of the method:

Developed byRiccarda Eggemann afzhniel Holtermann, for thpurpose of th&oys in Care
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Method:

D

1.27 Wh a t would be, i f

Topics of the method:

Making an imaginary journey to a visionary future where you can find gender equality. See that th
is not too far. Learn to see how it feels and howaduld be.

Target group:

Pupils of 12 years and more
Vocational counsellors, teachers, youth workeeserybody working wittyoung people.

Necessary material:

Sheet of paper and pencils for the participants

Time:

Up to 30 min.j:ournneryo dluscé,i orne f2l6egcti on 136

Implementation and limits:

Number of participants: 6 20.
Rooms: A room big enough for workingth the whole group.

Instructions and procedure:

Introduction: This is an imaginary journey. So if you like, relax and tgkensto answer a few question
will guide you into a scenario and will ask some questions, you can answer if you like to. Your ansy
be for yourself and later only be shared if you want.

Scenario: "Imagine coming home today, going to bed someaiayfinally falling asleep. And while yc
sleep, a miracle happens, a good "fairy" appears, and in the world where you wake up, gende
resulting gender inequalities and limiting gender boxes no longer play a role. How would you re
that thenext day? What would be different than otherwise?"

Questions:
0 What would you wear?
How would you do your hair?
What would your daily routine look like?
Who would do the housework?
Who would take care of the children?
How would your relationship with othelook like?
Which professions would have a high reputation?
What would your work look like?
How much time would you spend at work, how much time would you have for free time,
and for other activities?
Closing of the journey: Coming back from théure to this place in this time. If you like, feel your feet
where they are touching the ground. And with your next deep breath you are back in the here and r

O O0OO0OO0OO0OO0OO0OOo

Discussion: What do you take from this journey, what was new?
Aims of the method:

Expeiencing andeeling a vison of gender equality

What significance does gender have in this method?

The method focusses on gender equality

How does the method broaden the ideas about vocational possibilities of boys?

The method tries to widen the nestive gender limitations and formulates a positive Vision.
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To what extent does the method highlight paths oftnaditional behaviour?
Opens space for new possibilities

Comments, experiences, tips, risks:

Il tds good to f ocuhse deumoitnigo ntsh.e Tjhoeu rmeetyh oodn dto e

wi || to vision. It is good rather to call it
usually brings | ess resistance. tothe grgup,yustimave en
the next.

This method doesnét work so well with person

are therefore in privileged positions.
Sources of the method:

Developed by Daniel Holtermann, for the purpad theBoys in Caregoroject
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Method:

1.28 Making your vision real

Topics of the method:

Finding ways about how to put gender equality visions into daily practice

Target group:

Vocational counsellors, teachers, youth workers
Necessary material:

Sheet of paper and pencils for the participants, flipchart

Time:

Up to 25 min.: i ntroduction 5606, i ndi vi dual W

Implementation and limits:

Number of participants: 6 20.
Rooms: A room big enough for working in small groupsdxditonal rooms

Instructions and procedure:

Introduction: This method supports you to put your vision of gender equality into daily practice.
copy thetable andfill it out. What can you do to make your vision come true, in the dkamt and mie
term, on an individual level and in your pedagogic work?

Shortterm (until next week) Mid-term (after that)

On an individual level (m
behaviour and attitudes)

In my pedagogic work:

After the individual work on the table, you can ask if anybadwnts to share somethimgth the big group.
It is nice if the participants can get ideas from the others which they could implement in their li
work as well.Maybe its nice to write it down to be seen for everybody.

Its also possible that the piaipants write down their ideas in the table and take them with them on

nice card to always be remembered on what they wanted to change.

Aims of the method:

Finding ways to make your vision come true.

What significance does gender have irs thiethod?

The method focusses on gender equality.
How does the method broaden the ideas about vocational possibilities of boys?

The method focusses on how to put ideas into practice.

Comments, experiences, tips, risks:

It ds good t o thepadidpantstattihe end.dhe anethod i suitable as a method followin
inputs, methods or discussions about gender.

Sources of the method:

Developed by Daniel Holtermann, for the purpose oBBbgs in Caregroject.
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1.29 Boys in Care Cardset

DL
N1

LLIS

A0S

Which job has this person?

Lui is a male nurse.
In Austria, approximately 16.500 men
were employed in health care and

nursing professions in 2016

C

]

I Bt

o N

Is it okay for men
to work in kindergarten?

Yes.
Many parents as well as kindergarten teachers
appreciate diversity in the kindergarten team

How much can I eamn in the social sector?

—

=

3

That depends on your work experience and
your professional expertise. In the first year
you will earn between €1.540,- and €2.785,-
gross salary according to
the collective agreement
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How much does a nurse eam?

e

—
— ¥

The Austrian collective agreement provides a
monthly salary of EUR 2.023,00 for nursas in
their first year of work

Can men become midwives at all?

So far there are only a few male midwives,
but that doesn’t have to stop you
if you are interested in this profession

Isn't the work as a geriatric nurse
boring and always the same?

That zlways depends on your attitude.
But working with people is different every day,
even if the tasks are similar
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Can I play all day in kindergarten?

[

S

Of course you play a lot,
but you also have a lot of responsibility.
The work in kindergarten is very varied

As a kindergarten teacher,
can I eam a living for a family?

Surel
According to the collective agreement,
your starting gross salary is €2.214,- per month

[o—
~>

Is it true that I have to study
if I want to work become a nurse?

1)

Not true!
You can currently become a nursing assistant.
For this you need the positive completion of the
9th grade and must be at least 17 years old
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Am I a real man’ when I work
in a social profession?

In 2016, almost 22.000 men and
62.000 women worked in the social sector,
Social work has nothing to do with gender.

The important thing is
that you enjoy doing your job

Do my friends find me uncool
when I become a teacher?

In most cases, friends want the best for you
and will certainly be happy with you
if you like your job

Can't women take better care
of small children than men?

People who like to work with children
can usually also take good care of them.
This has nothing to do with gender,

It is important that you feel competent
and comfortable in your job
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